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SUMMARY 
  
In my years working with volunteers, it has become apparent that most of these 
individuals want to live and give their lives for something that may bring them meaning 
and purpose.  Often as they become more self-aware of this desire they begin to 
question their career choices. Life purpose may include one’s career choice, but it 
reaches beyond a career choice. As late adolescents transition to adulthood, they 
need to have greater awareness of themselves, others and their surroundings 
(Garbers, 1972:9).    
  
A challenge today among late adolescents is a lack of purpose which is fundamental 
to human life (Damon, 2008:2). For the transition of late adolescents to adulthood 
based on Erikson’s eight stages of development (Yount, 2010:59-74), life purpose is 
a key aspect. Some of the reasons late adolescents struggle to find their life purpose 
are their need for a sense of meaning, their “failure to launch” (Arnett, et al. 2011:3), 
the continuously changing world they live in, and the reality of purpose anxiety.    
  
The research questions asked were:  
  
• How do late adolescents discover their life purpose?  
• What can be done to facilitate late adolescents’ to discover their life purpose?  
  
The purpose of the study was to understand and describe a process for discovering 
one’s life purpose with the focus on late adolescents.  
  
• To explore and describe how late adolescents discover their life purpose; and  
•  to describe guidelines to assist late adolescents in the process of discovering their 
life purpose within a psycho-educational perspective.  
  
A qualitative, exploratory, descriptive and contextual design was used for the purposes 
of this research. The research design is based on a post-modern, constructivist and 
interpretivist philosophy of science.    
   vii 
  
The research method took place in two phases. Phase One was a situational analysis 
through an appreciative inquiry approach. Phase Two was the guidelines that were 
derived from the results of Phase One. These are the guidelines to assist late 
adolescents in their discovery of their life purpose.   
  
In Phase One, the method of appreciative inquiry was appropriate for this study, 
because it assists individuals to recognise what makes them feel alive, which has been 
shown to be a self-perpetuating force for positive behaviour change. This method 
helps to draw out constructive and affirming characteristics which can lead to self-
discovery. The process of appreciative inquiry is based on the four progressive steps 
called Discovery, Dream, Design and Deliver (Watkins, Mohr & Kelly, 2011:86).  This 
is an approach with positivity at its core. The first step of the model is Discovery, and 
it is best described as appreciating or by the question “What is?”  Step two, Dream, 
can be termed as imagining or by the question “What could be?”  Step three, Design, 
is equal with innovating and questioning “What should be?”  The last and final step is 
Deliver, asking “What will be done?” (Whitney & Trosten- Bloom, 2010:6).  
  
There were twelve in-depth interviews with purposively sampled participants from the 
ages of 18-22 years old who stated they had a life purpose. The participants were 
English speaking and had completed grade 12. The sample size was determined by 
arriving at a point of data saturation. The data to be analysed were from the transcripts 
of audio-recordings that were made during the interviews. The data were collected 
and processed by the researcher, an independent coder and the researcher’s 
supervisors for consensus of analysis.  The data were analysed through thematic 
coding. Field notes and literature control were used as cross-examination of the data 
analysis. Trustworthiness was ensured by the application of credibility, transferability, 
dependability and confirmability.   
  
Using the GEM’s 4-D model of appreciate inquiry (Watkins, Mohr & Kelly, 2011:8586), 
the study revealed, firstly, that the participants discovered their life purpose through 
the awakening of vision through different events, through silence and a deeper 
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meaning in life.  Secondly, the participants dreamed about their life purpose through 
thoughts in the moment or through a process of thoughts. Thirdly, the participants 
began to design their life purpose through planned experiences where they were 
moved out of their comfort zone, experienced detours and valued mentors, parents 
and other guiding relationships.  The late adolescents finally began delivering their life 
purpose as they established and understood that their lives were an ongoing, life-
giving process which subsequently makes a meaningful contribution to other people.  
  
In Phase Two, psycho-educational guidelines were derived from Phase One’s 
appreciate inquiry approach.    
  
Guidelines for facilitating the discovery of life purpose were developed through the 
GEM’s 4-D model of appreciative inquiry. Within the discovery phase of the model, 
guideline one is to facilitate late adolescents in recalling significant past experiences, 
reflections and self-awareness.  Within the dream phase, guideline two is to facilitate 
late adolescents in clarifying and crystalising their dreams and visions of their future 
for the purpose of discovering their life purpose. Within the design phase of this 
research, guideline three is to facilitate late adolescents in stepping out of their comfort 
zone and developing plans for moving step by step towards their goals.  Lastly, within 
the delivery phase, the fourth guideline is to facilitate the late adolescents’ belief that 
there are reasons for their lives, to implement their goals, to take informed action, and 
to keep on growing as a person.       
  
Recommendations for further research, for psycho-educators and parents are given in 
the conclusion. The findings of this study suggests that the discovery of life purpose is 
an on-going process whereby self-awareness, reflection, trusted relationships and a 
sense of contribution to others all play a role.    
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CHAPTER 1 
RATIONALE AND OVERVIEW 
 
1.1 INTRODUCTION AND RATIONALE 
 
In my years working with volunteers, it became apparent that people have a sincere 
desire to find their purpose and meaning in life. Often as they become more self-aware 
of these desires, they begin to question their major life choices, their contribution to 
others, and the current direction of their lives. Life purpose is far greater than one’s 
career choices or academic endeavours. It reaches beyond a vocational direction. 
According to Erikson’s eight stages (Yount, 2010:59-74), the stage of late adolescence 
would be ideal to discover one’s life purpose. At this stage, late adolescents think, talk, 
and wonder about their possible career choices and the direction of their lives, and 
search for their life purpose. 
 
Considering particular life-shaping decisions, late adolescents need constructive 
guidance on how they can discover their life purpose. The understanding of how to 
discover their life purpose can be a guiding light for the late adolescents, their parents, 
as well as their teachers as they travel the road of growth and development. With the 
discovery of their life purpose, late adolescents are equipped to make decisions about 
their careers, life partners, educational pursuits and other life choices which are part 
of transitioning into adulthood (Yount, 2010:59-74). 
 
Late adolescence is a stage of development when late adolescents become more 
aware of themselves, others and their surroundings. Late adolescence is a time when 
individuals develop their identity and mutually beneficial relationships. Their discovery 
of their life purpose is often the key to their ability to make a well-adjusted transition 
into adulthood (Schwartz, Donnellan, Ravert, Luyckx & Zamboanga, 2013:339). 
Finding one’s life purpose assists late adolescents to direct and grow their relationships 
with themselves, others, space and time (Garbers, 1972:9). 
 
Globally, late adolescents are facing many challenges concerning the discovery of their 
life purpose. The first challenge that inspired this research was that today’s late 
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adolescents are struggling to find a sense of meaning in their lives (Damon, 2008:2b). 
According to McLean and Hudson (2011:32), the loss of purpose by individuals is a 
current crisis in the world. All individuals, including late adolescents, need to know their 
life purpose and to know that their life matters (Kushner, 2002:18). The determination 
to find one’s life purpose is a dominant motivational force in any human being (Frankl, 
1992:104). As late adolescents are preparing for their adult lives, the discovery of their 
life purpose is an integral part of building a foundation for their educational pursuits, 
their major life choices, and their life direction. The discovery of late adolescents’ life 
purpose is a central aspect of their growth, development and mental health. 
 
The second challenge that gave motivation for this research was late adolescents’ 
recent struggle in their transition into adulthood. This current phenomenon among 
adolescents has been coined as a “failure to launch” (Arnett, Kloep, Hendry & Tanner, 
2011:3). Arnett, et al. (2011:3) argue that the current situation of failing to launch 
describes late adolescents who are apparently living without a life purpose. Research 
indicates that 45% of young adults in the state of New Jersey, USA between 18-34 
years of age now live with their parents, even though they are employed (Marano, 
2016:1). Michigan State University’s (Chao & Gardener, 2007:3) research found that 
50% of young adults do not have concrete career goals or plans, and 50% have a 
superior perception of themselves which leads to a sense of entitlement. 
 
The British government’s department of education refers to the concept of failure to 
launch as NEET (Office for National Statistics (ONS), 2017:1). This acronym for young 
people stands for “Not in education, not in employment or training” which constituted 
11.1% of all young people in the UK in 2017. According to research by Damon 
(2008:2b), the majority of individuals in Italy who are 31 years old are still living with 
their parents. These studies seemingly indicate a lack of independence and purpose 
of the young adults; they struggle to become self-sufficient and take responsibility for 
themselves. DeVine (2013:24) suggests that this trend could lead to entitlement, 
narcissism, disabling family systems and undiagnosed health problems. 
 
Recently, Arnett (2014:4) has suggested a revision to Erikson’s model of human 
development. The author argues that due to the current lag in adolescents’ transition 
to adulthood, a new stage between the two is necessary. Arnett has named this new 
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stage of development “emerging adults”. During this stage they are struggling in their 
transition to acquire stable accommodation, to establish steady work, and to develop 
intimate relationships (Maree & Twigge, 2016:2). 
 
The third challenge facing late adolescents in the 21st century is the new reality of the 
acceleration of change in all aspects of life. According to recent research (McLean & 
Hudson, 2011:21), the sense of change is profound in places of employment, in 
homes, in local communities and throughout the global community. Late adolescents 
need to be aware of the necessity to be adaptable and to realise that they may have a 
number of different career fields and employers in their work life (Schwartz, et al. 
2013:340). For the coming generations, there are new, taxing pressures to manage. 
These include the challenges of global warming, shifting demographics, the constant 
presence of terrorism, the dynamic forces of volatile economics, and new world powers 
(McLean & Hudson, 2011:21). This rapid rate of global change is a central force that 
influences late adolescents in their ability to find life purpose (McLean & Hudson, 
2011:28). 
 
The fourth challenge, particularly for late adolescents, was highlighted in Rainey’s 
(2014:45) research which introduces a new concept called “purpose anxiety”. Purpose 
anxiety is an emotion that one experiences in the direct relationship of one’s search or 
discovery of life purpose. This anxiety is experienced either while struggling to find, or 
struggling to enact one’s life purpose. Rainey (2014:45) found that purpose anxiety 
occurs when an individual experiences a lack of knowledge to discover their life 
purpose. These emotions associated with the lack of purpose often include stress, 
worry, anxiety, frustration, and fear (Rainey, 2014:45). Some individuals have an 
innate ability to be guided to their purpose while others find it more evasive and anxiety 
provoking (Davis, 2017:1). Similar to Rainey’s concept of purpose anxiety, Lopez, 
Pedrotti and Snyder’s (2015:274) discovered an adverse relationship between purpose 
anxiety and what they call a “state of flow”. According to Lopez, et al. (2015:274), flow 
is an intrinsically motivated state where individuals pursue goals and purpose with 
great passion in the absence of external rewards (Lopez, et al. 2015:274). Therefore, 
unlike a state of flow, purpose anxiety is a barrier for late adolescents attempting to 
discover their life purpose. 
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Taylor (2007:3) agrees that in the process of finding one’s life purpose it may lead to 
anxiety, depression, lower life satisfaction, lower identity achievement, and 
maladjustment. According to Goliath (2012:56), South Africa is challenged with 
indecisiveness in life direction. This challenge comes from a lack of information about 
oneself, organisations, a lack of confidence, fear of decision making, and anxiety 
(Goliath, 2012:56). From the Department of Educational Psychology at the University 
of Pretoria, South Africa, Maree and Twigge (2016:2) addressed some ways to counsel 
emerging adults in life design. They underline the challenge of South Africa’s “youth 
bulge” which is experiencing ever growing rates of unemployment. In South Africa, 
young people are faced with unemployment, high levels of crime, and persisting racial 
and political tension (Hutchinson, 2007:39). 
 
Rainey (2014:80) found that in the search for life’s purpose, 97% of American 
participants agreed that it is important to them to live a purposeful life. Steger and Dik’s 
(2009:303) research confirm that individuals who clarify their life purpose tend to live 
longer, experience better physical and mental health, and enjoy a more satisfying life. 
However, while psychologists suggest that the discovery of life purpose is essential for 
mental health, little is known on how one discovers one’s life purpose (Steger & Dik, 
2009:303). 
 
In addition to being essential for mental health (Steger & Dik, 2009:303), the discovery 
of life purpose for late adolescents will subsequently assist them to adequately 
transition from their adolescent stage to the adulthood stage of human development 
(McIntyre, 2006:1). 
 
1.2 PROBLEM STATEMENT AND RESEARCH QUESTION 
 
A life purpose reaches beyond vocational choice into a wholistic view of the entire 
individual’s life direction and the individual’s contribution to others. Discovering one’s 
life purpose is an essential aspect of late adolescents’ development to complete their 
transition to adulthood. Although there has been a considerable amount of research 
on the topic of life purpose, questions remain on how to assist late adolescents in 
discovering their life purpose. According to Bronk (2014:77), there is still a need for 
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additional research to explore a better understanding of how late adolescents discover 
their life purpose. 
 
In Vesty’s research using a business and employment-oriented service website called 
LinkedIn (2016:1), he discovered valuable findings regarding late adolescents and 
their life purpose.  The research involved over 25,000 participants in 40 different 
countries. The participants in that study were between the ages of 18-35 years and 
were searching for employment that could offer them a strong sense of meaning. 
Vesty’s research suggested that it is crucial to assist late adolescents in figuring out 
how to discover their life purpose, for the employees themselves, as well as their 
employers (Vesty, 2016:2). According to Cornell University’s Department of Human 
Development (Burrow, Sumner & Netter, 2014:1), many practitioners and researchers 
agree that life purpose promotes positive youth development. Understanding how late 
adolescents actually discover their life purpose remains a target for ongoing research. 
This research aimed to assist late adolescents in the discovery of their life purpose 
within a South African context. 
 
The questions which were addressed in this research were: 
 
• How do late adolescents discover their life purpose? 
• What can be done to facilitate late adolescents discovering their life purpose? 
 
1.3 RESEARCH PURPOSE AND OBJECTIVES 
 
The purpose of this research was to understand late adolescents’ discovery of their life 
purpose, and to describe guidelines to facilitate late adolescents’ discovery of their life 
purpose. Based on this purpose, the objectives of this research were: 
 
• to explore and describe how late adolescents discover their life purpose; and 
• to describe guidelines to assist late adolescents in the process of discovering their 
life purpose within a psycho-educational perspective. 
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1.4 PARADIGMATIC PERSPECTIVE 
 
A paradigm is a framework that shapes both what individuals see and how they 
understand it; in this case, my framework as a researcher (Babbie & Mouton, 
2011:645). Furthermore, a paradigm can be seen as a group of concepts, logically 
connected. It has also been suggested that they are theoretically oriented guides of a 
research project (Morse & Field, 2006:199). Therefore, a paradigm can be seen as a 
specific perspective of the world while gaining a general view. The review of the 
literature, the formulation of a problem statement and the objectives of any research 
takes place within a given paradigm. A paradigm indicates a commitment to a 
collection of beliefs that are meta-theoretical, theoretical and methodological by nature 
(University of Johannesburg, 2012:9). A paradigmatic perspective focuses on the 
promotion of health, family and community (University of Johannesburg, 2012:3). In 
the following section, the meta-theoretical, theoretical and methodological 
assumptions are discussed. 
 
1.4.1  Meta-theoretical assumptions 
 
For this study’s paradigm, meta-theoretical assumptions came from a Christian 
perspective with the understanding that God has uniquely created every human being 
with a life purpose for the good of themselves and others. 
 
1.4.1.1  Person 
 
A person refers to a late adolescent as an individual. The most dependable element of 
the concept of a person is the dimension of wholeness (Chinn & Kramer, 2008:56). 
Therefore, a person will be observed as a wholistic being from their spiritual, mental, 
physical and social traits. According to Erikson, a significant task of development for 
adolescents is to discover their identity (in Rageliené, 2016:78). Erikson’s findings 
suggest that identity is typically developed during adolescence or early adulthood. 
Individuals need to develop their identity to find meaningful engagement with others 
and at their place of work (Lopez, et al. 2015:121). For this study, Erikson’s theory of 
psychosocial development was used to assess and understand the transition of 
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adolescents into adulthood. In this research study, a person referred to will be a late 
adolescent between the ages of 18-22 years. 
 
1.4.1.2  Environment 
 
The environment includes both the external and internal environment. The external 
environment entails the physical, social and spiritual dimensions. The internal 
environment consists of the dimensions of the mind, body and spirit (University of 
Johannesburg, 2012:5). The concept of environment is central to the education and 
the mental health of individuals (Chinn & Kramer, 2008:56). In this research, the 
journey of late adolescents to find their life purpose includes both the external and the 
internal environments. 
 
1.4.1.3  Mental health 
 
Mental health is described as a state of well-being in which all individuals understand 
their own potential, can deal with the typical stresses of life, can productively and 
rewardingly work, and are able to contribute to his or her community (WHO, 2014:1). 
It can also be defined as a psychological state characterised by an accumulation of 
positive moods, personal well-being and adjustment to current life situations. It reflects 
on the relationship with the self, others and the environment (Kreigh & Perko, 1983:5). 
Mental health is not described as the absence of problems. It is defined by one knowing 
what to realistically expect from others and oneself, as well as knowing what to do 
when problems occur (Reyes, 2010:2). Mental health is a dynamic process which 
contributes to the promotion of health (University of Johannesburg, 2012:1-7). The late 
adolescents who participated in this study can be considered mentally healthy 
individuals. 
 
1.4.1.4  Psycho-education 
 
Psycho-education is an educational approach providing a clear understanding of 
mental conditions, self-knowledge of own strengths, community resources and coping 
skills (Reyes, 2010:1). Psycho-education facilitates equipping an individual to deal with 
problems and to contribute to one’s own well-being (Reyes, 2010:1). Reyes argues 
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that a core principle of psycho-education is that it plays a role in emotional and 
behaviour change. This implies that psycho-education influences the understanding of 
one’s perceptions and interpretations of one’s behaviour (Reyes, 2010:2). 
 
Psycho-education embraces a more wholistic approach (Smith & Rylance, 2016:46). 
Smith and Rylance (2016:46) suggest that psycho-education is based on individual 
psychology, and is considered as the psychology of the individual. Psycho-education 
helps one in understanding how to become more humane (Morse, 2014:1). 
 
Psycho-education comes from a humanistic approach. It is designed to change the 
behaviour patterns, values, interpretation of events, and the life perspective of 
individuals who are not adjusting well to their environment (McIntyre, 2006:2). The 
assessment of appropriate and inappropriate behaviour is evaluated from the wholistic 
health of the individual. Inappropriate behaviour is regarded as an individual’s 
maladaptive attempt to cope with the demands of that environment. Appropriate 
behaviour is developed by helping the individual recognise the need for change, and 
then helping that individual to display acceptable behavioural choices (McIntyre, 
2006:2). 
 
A psycho-educational approach can provide a blend of educational and psychological 
strategies to meaningfully help socially and emotionally challenged young people 
(Morse, 2014:1). For the purpose of this research, the psycho-educational approach 
may provide late adolescents with guidelines in discovering their life purpose. 
 
1.4.2  Theoretical assumptions 
 
The theoretical assumptions that follow are discussed to understand the wider context 
of this research. 
 
1.4.2.1  Late adolescents 
 
According to the World Health Organization (WHO, 2018:1), adolescence is a period 
of life with specific health and developmental needs and rights. It is a time to develop 
skills, knowledge, abilities to manage emotions and relationships. According to Erikson 
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(Curtis, 2015:20), late adolescence is a period of “psychosocial moratorium”, a granted 
delay of obligations and responsibilities which functions as an opportunity for young 
people to try on roles and gather experiential understanding without the obligation of 
permanent commitment. Within Erikson’s eight stages of personality development, 
stages five and six are concerning late adolescence (Yount, 2010:68). For an 
adolescent to move from stage 5 to stage 6, the basic element of stage 5 – establishing 
identity – must be completed. The questions to be answered is “who am I?” and “what 
can I be?” These are the questions which involve life purpose and will be discussed in 
this study. Once the adolescent has completed stage 5’s development, the next stage 
is 6 – adulthood. In stage 6, the requirement is to have the capacity for personal 
relational commitments in marriage and long-term friendships with openness and 
mutual confidence (Yount, 2010:68). 
 
During this period of late adolescence, persons are asking questions about who they 
are and what they can be. The late adolescents are in a phase of discovery, self-
discovery and future plans. It is a time of discovering one’s life purpose, which is closely 
tied to cultivating one’s sense of self or identity (Burrow, et al. 2014). This discovery of 
life purpose can take a late adolescent on a self-focused exploration which is 
characterised by Erikson’s development phases. 
 
In addition to Erikson’s eight stages of personality development, a new stage of 
development has recently been evolving between stages 5 and 6. Arnett (2014:7) 
refers to this new stage as “emerging adulthood”, whereby an individual finds it hard 
to move from adolescence to adulthood. In this stage, the emerging adults mainly 
struggle to find their own identity, to develop stability in love, to establish consistent 
work and residence, and to have an optimistic view on life (Arnett, 2000:469). 
 
In today’s world, there are several challenges, such as changes in the work 
environment, advances in technology, and multiple career options. These changes 
affect late adolescents both socially and economically (Schwartz, et al. 2013:340). In 
this research, the focus will be adolescents between 18-22 years of age. 
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1.4.2.2  Discovery 
 
Discovery is the act of finding something that had not been known before (Oxford 
Dictionary, 2017). Discovery is the process or act of discovering (Merriam-Webster 
Dictionary, 2017). 
 
Discovery in education emphasises the learner as the initiator and problem solver 
(Yount, 2010:246). In this approach, the learners discover for themselves by taking 
initiative in creating, integrating and generalising knowledge (Balim, 2009:2). 
Discovery learning encourages the development and the skills of creative thinking, as 
well as growth in formal logic. It also involves the development of late adolescents’ 
beliefs, desires, expectations, emotions and intentions (Yount, 2010:242). The 
learners discover and create a higher self-esteem for themselves (Balim, 2009:2). 
 
For this research, discovery is the exploration process of late adolescents in their 
discovery of their life purpose. Discovery learning is appropriate in this research due 
to late adolescents exploring, questioning, and deciding on major life issues at this 
stage of their lives. 
 
1.4.2.3  Life purpose 
 
Life purpose is an intention to attain an objective (Zilca, 2014:1). Purpose, in a broader 
sense, may also express one’s ultimate concerns. Life purpose is equal to one’s 
desires, longings and yearnings, and it aligns one’s own basic belief systems and one’s 
personal values (McLean & Hudson, 2011:155). It is also a part of one’s personal 
search for meaning. Life purpose includes contributing to others beyond one’s own life 
(Damon, 2008:33a), and is viewed as a developmental resource that assists 
adolescents in aspiring to make a difference in their own lives and to the world around 
them (Burrow, et al. 2014:2). Life purpose is how one answers the important life 
question of “why?” Why am I here on earth? Why does my life matter to others? 
(Damon, 2008:33a). Life purpose is thus knowing the “why” of one’s existence. 
 
Life purpose establishes how one directs one’s life efforts. It is not an achievement but 
a continuous target to be sought (McKnight & Kashdan, 2009:304). This purpose is 
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centered on the predominant theme of a person’s identity. A life purpose is also self-
organising due to the individual defining their own purpose. Life purpose guides one in 
decisions, thus keeping one focused (McKnight & Kashdan, 2009:304). This assists in 
choosing one option over another based on the predetermined overall life purpose. 
Life purpose is a stable and generalised intention to accomplish something which is 
meaningful to the self, and at the same time significant for the world beyond the self 
(Damon, 2008:33a). 
 
Life purpose is essential to individuals’ mental health and is what makes people human 
beings. A life purpose is more than just being human; it also gives one the will to live 
or to persevere (Lieder, 2015:4). Lieder argues that life purpose is fundamental to 
health, healing, happiness and longevity. In this study, life purpose refers to the 
purpose to which a late adolescent will orientate and direct their reason for living. 
 
1.4.3  Methodological assumptions 
 
This study followed a qualitative research design and applied strategies of 
trustworthiness. A functional approach was followed in this study which is practice-
oriented, where the dividing line between theory and practice becomes vague (Flick, 
2009:58). This approach considers the application of knowledge to address practical 
problems which are related to this research. 
 
The post-modern approach in this study emphasised the plurality of beliefs and that 
there is no absolute knowledge and truth (Holloway & Wheeler, 2010:26). Principles of 
logic and justification were also adhered to (Mouton, 2002:113). 
 
1.5 RESEARCH DESIGN AND METHOD 
 
1.5.1  Research design 
 
The research design was qualitative, exploratory, descriptive and contextual in nature. 
The research design was based on a post-modern, constructivist and interpretivist 
philosophy of science. This will be discussed in greater depth in Chapter 2. 
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1.5.2  Research method 
 
The research took place in two phases. Phase 1 was a situational analysis through 
appreciative inquiry (Watkins, Mohr & Kelly, 2011:85-86) to explore and describe how 
late adolescents discover their life purpose. Phase 2 used the descriptions of how late 
adolescents discover their life purpose to describe psycho-educational guidelines to 
facilitate the discovery of life purpose by late adolescents. 
 
1.5.2.1  Phase 1: Situation Analysis - Appreciate Inquiry 
 
The research method used an appreciative inquiry approach. Although there are other 
methods of appreciative inquiry models, for this study, the Global Excellence 
Management (GEM) Initiative Four-D model method was used (Watkins, et al. 
2011:85-86). Four steps were taken, namely discover, dream, design, and deliver 
(Watkins, et al. 2011:85-86).  In this study, the GEM’s Four-D model method is 
appropriate due to the sample group of participants had already discovered what their 
life purpose was. 
 
Appreciative inquiry is a method of research which is a narrative-based process of 
positive change (Cooperrider & Whitney, 2005:15). This positive and cooperative 
research method focuses on and explores the best in people. Appreciative inquiry 
explores the best practices of people in order to enhance the development of others.   
 
a)  Population and sample 
 
The population of this sample was late adolescents who have discovered their life 
purpose. The accessible population was late adolescents in a specific community who 
have discovered their life purpose. In this research, the participants selected were ones 
who had gone through a process, formal or informal, that helped them in discovering 
their life purpose. The researcher made a conscious selection of the participants based 
on the purpose of this study (Burns, Grove & Gray, 2014:352). 
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The sample criteria were: 
 
• late adolescents between 18-22 years of age; 
• English speaking; 
• successfully completed grade 12; and 
• from a specific community that is middle to upper social economic class. 
 
The sample size was determined by data saturation. This is the point where in-depth 
interviewing of the participants stop providing any additional new themes, or the 
information collected begins to repeat (Chambliss & Schutt, 2010:1-18). 
 
b)  Data collection 
 
This research took place using an appreciative inquiry approach. Individual interviews 
were conducted with the participants. The researcher’s in-depth interview questions 
included: 
 
• What, in your process of discovering your life purpose, gives you energy? (Discover) 
• What could be done in your process of discovering your life purpose? (Dream) 
• What should be in your process of discovering your life purpose? (Design) 
• What actually will be done in your process of discovering your life purpose? (Deliver) 
 
Chapter 2 will present an in-depth discussion of the data collection method. 
 
c)  Data analysis 
 
In this qualitative research study, data analysis involved making sense of the 
information of text and image data (Creswell, 2009:183). The researcher spent a 
substantial time analysing the data for the purpose of becoming immersed in the 
content of the data to possibly understand the meaning and relationship of the 
information (Denzin & Lincoln, 2009:183). The data collected from transcripts of audio-
recordings were analysed along with field notes taken during the interviews. An 
independent coder, who has a PhD and who is experienced in qualitative research, 
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was used to analyse the data independently from the researcher. Tesch’s (1990:142-
145) thematic eight-step coding method was used by the researcher and the 
independent coder in determining the themes and categories. 
 
After data analysis, a discussion of the data took place. This will be discussed in-depth 
in Chapter 2. 
 
d)  Literature control 
 
A literature control was used to support the results or indicate new contributions for the 
findings of the research. The findings of the research were compared with the existing 
knowledge of late adolescents’ discovery of their life purpose. The literature control 
followed the data collection and analysis (Creswell, 2009:26). 
 
1.5.2.2  Phase 2: Psycho-educational guidelines 
 
Psycho-educational guidelines were derived from the results of Phase 1. This will be 
discussed in more detail in Chapter 2. The guidelines are also presented in the last 
chapter of this dissertation. 
 
1.6 MEASURES TO ENSURE TRUSTWORTHINESS 
 
Trustworthiness was ensured by the application of credibility, transferability, 
dependability, and confirmability (Polit & Beck, 2017:294). These applications are 
described as follows: 
 
Credibility is the truth in reality. Credibility is generated by building trust through 
confidentiality and honesty (Polit & Beck, 2017:294). 
 
Transferability is establishing qualitative data to assess the standard of comparison. 
This study’s results can be transferred to participants who are in similar situations 
(Babbie & Mouton, 2011:277). 
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Dependability is achieved when the information of results is stable after unpredictable 
changes have been considered. Dependability of this research was assured by data 
quality checks and detailing all the findings of the research (Babbie & Mouton, 
2011:278). 
 
Confirmability: The application of confirmability is to ensure that the results of the 
research can be confirmed by another source (Holloway & Wheeler, 2010:303). 
Triangulation with a literature control was used to obtain confirmability. 
 
Trustworthiness is discussed in greater depth in Chapter 2. 
 
1.7 ETHICAL MEASURES 
 
During this research, ethical principles were adhered to. Ethical considerations are 
principles to assist in maintaining the ethical rights of the participants and to avoid any 
ethical predicaments (Sadock & Sadock, 2007:1383). Ethics are concerned with 
morality and involve balancing and respecting relations, rights, needs and desires 
between the participants and the researcher (Dhai & McQuoid-Mason, 2011:147). The 
research was approved by the Faculty of Education Research Ethics Committee at the 
University; Ethics Clearance Number 2016-097 (See Appendix 1). 
 
The following human rights were protected: the right to self-determination; the right to 
privacy; the right to anonymity and confidentiality; the right to fair treatment; and the 
right to protection for discomfort and harm (Gray, Grove & Sutherland, 2017:162). The 
researcher acted in accordance with these principles during the entire research 
process. 
 
Informed, voluntary consent was obtained from all participants before the interviews 
were conducted, and participants’ understanding of the intent of the research and 
procedures were assured. Respect and a sense of dignity for all participants was a 
matter of high concern at all times. 
 
There are four fundamental ethical principles to which researchers are obliged to 
adhere (Dhai & McQuoid-Mason, 2011:13-14). These four principles for the research 
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process are the principle of respect for autonomy, the principle of non-maleficence, the 
principle of beneficence, and the principle of justice. 
 
1.7.1  Respect for autonomy 
 
The principle of autonomy refers to the individual’s choice regarding their participation 
in the study. 
 
Confidentiality with informed and understood consent are rights that must be 
considered. Each participant was invited to sign a voluntary consent form (see 
Appendix 2), which was written in a way that the participant could understand. To 
ensure autonomy, it was important to fully explain the research and its context to the 
prospective participants, such as where and how the research would be conducted, 
before signing the consent form. This provided the participants sufficient knowledge 
and insight into what they were doing (Long & Johnson, 2007:9). 
 
The participant could withdraw from the study at any time without giving reasons. There 
were no obligation or pressure on the participants to participate in the study. This 
research was conducted by each participant’s free choice. 
 
With the signed permission of the participants, interviews were audio-recorded and is 
being kept in a locked drawer in the researcher’s office. Only the researcher and 
supervisors have access to the research data (Long & Johnson, 2007:16). The 
research data will be destroyed two years after publication of the research. 
 
The principle of respect for the participants implies consideration of the prospective 
participant. The principle is based on the participants’ self-determination, choices and 
decision making, without any influence of external controls (Dhai & McQuoid-Mason, 
2011:14). 
 
1.7.2  Principle of non-maleficence 
 
The principle of non-maleficence is the principle of avoiding harm or doing as little harm 
as possible (Dhai & McQuoid-Mason, 2011:14). Due to the nature of participants 
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sharing their personal stories, which can produce painful memories or subject matter, 
the researcher needed to facilitate the participants’ mental health at all times. The 
participants were informed and signed a consent form stating that the research was 
voluntary and they were free to withdraw at any time without giving any reason and 
without any consequences (see Appendix 2). The researcher assessed the risk-benefit 
ratio during the interview to promote the well-being of the participants. The researcher 
maximised the benefits and minimised the risks (Burns & Grove, 2011:135). Risk to 
the participants could have been potential emotional pain or distress from sharing their 
experience. If the interview produced emotional distress from sharing a personal 
experience, the interview would have been stopped immediately and the interviewee 
would have been referred to a counsellor.   
 
1.7.3  Principle of beneficence 
 
The principle of beneficence is defined as promoting other’s interests and well-being 
(Dhai & McQuoid-Mason, 2011:14). Protecting the participant from discomfort and 
harm was a responsibility of the researcher. The researcher applied this principle of 
protection by asking the participant appropriate questions, and monitoring and 
observing if there was distress from the participant (Burns & Grove, 2011:107). There 
were no direct benefits for participating in this research. 
 
1.7.4  Principle of justice 
 
The principle of justice deals with fairness and equity for the participant during the 
study. This assures that the researcher eliminates social, cultural, racial and sexual 
biases in the research. The researcher selected participants based on the related 
problems and purpose of the study (Burns & Grove, 2011:108). Equal respect was 
shown to all participants. The research results were made available to participants 
upon completion of the research project. 
 
1.8 DIVISION OF CHAPTERS 
 
Chapter 1:  Rationale and overview of the research 
Chapter 2:  Research design and method 
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Chapter 3: Discussion of research findings: late adolescents’ discovery of their life 
purpose 
Chapter 4: Description of psycho-educational guidelines, conclusions and 
recommendations 
 
1.9 SUMMARY 
 
In this chapter, the background a rationale of the study, the problem statement, 
paradigmatic perspectives of the study, the research design and methods have been 
presented. The research design and method are discussed in more depth in Chapter 
2. 
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CHAPTER 2 
RESEARCH DESIGN AND METHOD 
 
2.1 INTRODUCTION 
 
In this chapter, the research design and method are described. A research design is 
the collection and analysis of data in order to combine relevance to the research 
purpose (Boeije, 2010:19). The researcher intended to gain a better understanding of 
the process whereby late adolescents are able to discover their life purpose. 
 
Late adolescents’ views and experiences about their journey of discovering their life 
purpose were a fundamental part of the research design. The findings of this research 
may contribute to a clearer understanding of late adolescents’ current challenge in the 
discovery of their life purpose (Mateo & Kirchhoff, 2009:112).  
 
2.2 RESEARCH PURPOSE AND OBJECTIVES 
 
The purpose of this research was to understand late adolescents’ discovery of their life 
purpose, and to describe guidelines to facilitate late adolescents’ discovery of their life 
purpose. The objectives of the research were: 
 
• to explore and describe how late adolescents discover their life purpose; and 
• to describe guidelines to assist late adolescents in the process of discovering their 
life purpose within a psycho-educational perspective. 
 
2.3 RESEARCH DESIGN 
 
This study’s research design was based on a post-modern, constructivist and 
interpretivist philosophy of science. 
 
Post-modernism is based on the premise that there is more than one viewpoint in 
philosophy and sociology. It is also reflected in areas such as music, arts, literature 
and architecture. Post-modernism challenges the view of traditionalist values of 
 20 
society, emphasises the plurality of beliefs, and lacks a unitary view of truth (Holloway 
& Wheeler, 2010:26). Post-modernist researchers do not believe that there is an 
absolute and universal knowledge and truth. 
 
Post-modernism is a way of thinking. In the post-modern era, there is the presence of 
the internet, globalisation, an increased pace of life and the technological revolution. 
Rather than one school of thought, post-modernism is an understanding that picks a 
pathway of thinking; there are multiple views for interpreting one’s experiences and 
observations of the world. 
 
Post-modernism and social constructionism are closely related, and for this research 
social constructivism was the perspective used, although there are other worldviews 
(Holloway & Wheeler, 2010:27). Social constructivism is a qualitative research 
approach which claims that social reality is a product of social processes. This is linked 
to context, time and culture, and a person produces it themselves (Holloway & 
Wheeler, 2010:27). The understanding is that the participant, the researcher, and the 
reader together construct the research (Holloway & Wheeler, 2010:27). 
 
The social constructivist perspective sees that individuals come to a subjective 
understanding of their own world through their experiences. The conclusions drawn 
are different and vary in assisting the researcher in exploring multiple views. 
 
Social constructivism is knowledge that is obtained from social interaction and 
experience (Yount, 2010:248). For this research, the knowledge gained was filtered 
through and influenced by language, beliefs, culture and interaction with others 
(Watkins, et al. 2011:72). Becoming aware of a concept enables change; change can 
occur when it can be imagined. 
 
Through the interpretivist philosophy of qualitative research, the researcher was 
guided by her own set of beliefs and feelings about the world and how it should be 
understood and studied (Denzin & Lincoln, 2005:22). Interpretivists accept multiple 
meanings and ways of knowing, and they accept that objective reality cannot be 
achieved (Denzin & Lincoln, 2005:5). Interpretive research is more subjective than 
objective. Researchers with an interpretivist paradigm seek individuals’ experiences 
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and perceptions from their data, rather than relying on numbers of statistics (Thanh & 
Thanh, 2015:25). The data analysis and interpretation are based on the lessons 
learned through personal, cultural, historical and experiential data. 
 
Interpretivist philosophy of qualitative research focuses on understanding and 
interpreting the world of the participant (Given, 2008:463). The researcher seeks to 
discover the participants’ image of reality based on their own preferences, prejudices 
and experiences. This understanding was essential to this research as a scientific 
approach to data analysis. 
 
A qualitative, exploratory, descriptive and contextual research design was used in this 
study. These designs are briefly explored in the following sections. 
 
2.3.1 Qualitative 
 
Qualitative research relies on text and image data, has distinctive steps in data 
analysis, and draws on various design options (Creswell, 2014:183). The researcher 
collects the data personally in a natural setting with multiple sources of data, such as 
interviews and field notes (Creswell, 2014:184). Qualitative research builds patterns 
and themes into inductive and deductive data analysis, uses participants’ meanings, 
develops an emergent design, uses reflexivity, and develops a wholistic account of 
participants’ experiences (Creswell, 2014:186). 
 
When applying qualitative research strategies, open questions are asked and words 
are used. Inquiries are made within the realm of the individual’s personal experiences. 
Themes are identified from the text through interpretation (Creswell, 2009:39). A 
characteristic of this design method is the researcher’s purpose to understand the 
meaning people have constructed about their world, their own story, and their 
experiences, that is, how people make sense of their practices (Merriman, 2009:5). 
Qualitative research is an avenue of exploration and an understanding of the meanings 
that individuals ascribe to a human problem (Creswell, 2009:4). 
 
Due to subjective personal experiences, skills, and the various personalities of 
individuals, it was appropriate to select the qualitative research method in order to 
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come to an understanding of helpful guidelines to assist individuals in the journey of 
discovering their life purposes. Qualitative research provides a means of exploring and 
understanding what an individual will credit as a human problem (Creswell, 2009:4). 
Investigating and expressing the experiences of the various individuals reveals, 
perhaps, the felt needs, distinctive ways, and the potential paths of each individual 
involved in creating a purposeful life. 
 
A qualitative design begins with a search for understanding the whole; it is a holistic 
approach to research (Creswell, 2014:186). With all the changes in the world today, 
such as discretionary time, the freedom of choice, global changes and the advances 
of technology, it could be helpful to assist late adolescents from a holistic approach to 
facilitate them in their discovery of their life purpose. It was important to conduct the 
research on the basis of all individuals’ various perspectives to reach a holistic 
perspective. 
 
A qualitative design was appropriate for this research due to the need to hear the 
stories and experiences of the late adolescents in their journey to discover their life 
purpose. This research design allowed the late adolescents to be subjective and 
interpretative in describing their journey of discovering life’s purpose. 
 
2.3.2 Exploratory 
 
The purpose of exploratory research is to explore facets, dimensions, and 
manifestations of a phenomenon (Fouché & De Vos, 2011:95-96). This research 
investigated the phenomenon of late adolescents’ journeys to discover their life 
purpose. This is an area of interest and is inadequately understood, thus, research 
was required. 
 
This study aimed to collect data concerning the views and experiences of the 
participants. In addition, through this exploratory research it was sought to determine 
patterns, tools and insights that were required to assist individuals in the discovery of 
their life purpose. Late adolescents’ discovery of their life purpose was firstly for 
themselves, and then to contribute to others. 
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2.3.3 Descriptive 
 
Descriptive research provides a clear portrayal or interpretation of a situation as in a 
real-life situation (Gray, et al. 2017:251). The purpose of descriptive research is to 
discover the meaning, to describe what exists, to define the regularity in which 
something occurs, and to categorise the data. 
 
Descriptive research offers a description of phenomena as they exist. It is used to 
identify and obtain information on the characteristics of a particular problem or issue 
(Collis & Hussey, 2009:5). The questions used in the research are “what” and “how” 
because the purpose is to describe something (Collis & Hussey, 2009:6). 
 
In this research, the researcher attempted to describe “how” the individual came to 
discover their life purpose, and “what” happened for this to occur. Since descriptive 
research describes findings and assesses trustworthiness, it was deemed appropriate 
for this study. It is through creativity that the description emerges which assists in 
organising the data into a set of findings with explanations. Guidelines were derived 
from the late adolescents’ descriptions of how they came to discover their life purpose. 
 
2.3.4 Contextual 
 
Contextual research is used to understand events, actions and processes within their 
natural setting or context, but not to generalise the findings to other situations (Babbie 
& Mouton, 2009:272). Data should be collected without disturbing the natural context 
to adhere to the principles of contextual research design (Babbie & Mouton, 2009:272). 
 
This research was contextual in nature due to the specific sampling of late adolescents 
between 18-22 years old who are living in South Africa in the 21st century in a middle 
to upper class socio-economic setting. They have discovered their life purpose. It was 
important to consider that each person is unique and there in a specific context, with 
the understanding of that particular person being interviewed (Gray, et al. 2017:217). 
In this study, the researcher took careful consideration of the specific context of the 
individual and their experiences, discoveries, views and perceptions. 
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2.4  RESEARCH METHOD 
 
The research method of this study is divided into two phases. Phase 1: a situational 
analysis, to explore and describe how late adolescents discover their life purpose; and 
Phase 2: to describe psycho-educational guidelines that could facilitate late 
adolescents in the discovery of their life purpose. These two phases will now be 
discussed. 
 
2.4.1 Phase 1: Situation analysis: Exploration and description of late 
adolescents’ journey of discovering life purpose 
 
The researcher used an appreciative inquiry approach (Cooperrider & Whitney, 
2005:60). One of the premises of appreciative inquiry is to evoke conversations to 
probe for positive inquiry with leads to positive images and, therefore, positive futures 
(Watkins, et al. 2011:42). There was an emphasis on answering questions regarding 
what is working, what is right, and what can be improved (Sheldon & King, 2001:216). 
 
The GEM Initiative’s 4-D Model follows the progressive steps called Discovery, Dream, 
Design and Deliver (Watkins, et al. 2011:83). This is an approach with positivity at the 
core. The first step in the model is discovery. This is described as appreciating, and 
consists of the questions “What is?” or “the best of what is”. Dream is the second step. 
It can be described as imagining or by the question, “What could be?” or even “What 
opportunities are there for the future?” Step three is design. Design is equal to 
innovation and asks the question, “What should be?” or “What should the ideal be?” 
The last step is delivery. The question, “What will be done?” determines what was done 
as well as the ongoing empowerment, performance and learning that needs to continue 
(Whitney & Trosten-Bloom, 2010:6). 
 
The GEM’s 4-D model is illustrated in Figure 2.1. 
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Figure 2.1: The 4-D Model (Adapted from Cooperrider & Whitney, 2005:16) 
 
The appreciative inquiry methodology is a positive and cooperative approach towards 
research. It focuses on understanding and exploring the best in people, and learning 
from that in order to facilitate positive behavioural change in people (Cooperrider & 
Whitney, 2005:60). 
 
Whitney and Trosten-Bloom (2010:52) suggested several principles that are valuable 
for the purpose of this study. One principle of appreciative inquiry is the free-choice 
principle, which is based on creating choices and giving others options (Whitney & 
Trosten-Bloom, 2010:71). Another principle is the wholeness principle. Wholeness 
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brings out the best in people (Whitney & Trosten-Bloom, 2010:52). This is viewing a 
person from their whole story, which calls forth a well-lived life (Whitney & Trosten-
Bloom, 2010:66). This means that to be healthy, is to be whole. Another principle is 
the positive principle. This principle is an understanding of the motivational power of 
moving a person’s attention from a problem towards a positive solution (Whitney & 
Trosten-Bloom, 2010:65). 
 
With the research methodology of an appreciative inquiry approach, the paradigm of 
positive psychology was applied. This research used a positive psychology base with 
the understanding that late adolescents need to find their life purpose in order to 
flourish (Seligman, 2011:13). Seligman (2011:15) tests positive emotions, 
engagement, meaning, accomplishment and relationships. All these elements were 
relevant to this research. 
 
2.4.1.1  Population and sample 
 
A population is defined as a group from whom the researcher wants to draw 
conclusions (Babbie, 2005:112). The population of this sample was late adolescents 
who had discovered their life purpose. The accessible population was late adolescents 
in a specific community who had discovered their life purpose. Purposive sampling 
was utilised. Selecting the participants assisted the researcher to understand the 
problem or issue (Creswell, 2014:189; Saunders, Lewis & Thornhill, 2012:283). The 
sample strategy was adequate for this study because it generated appropriate and 
relevant information and data of sufficient quality (Holloway & Wheeler, 2010:144). 
 
In this study, the participants had to be able to speak English, be a South African, and 
be a late adolescent between the ages of 18 and 22 years old. They also needed to 
have successfully completed grade 12. The participants were selected from a 
community who is from a socio-economic classification of middle to upper class. The 
sample criteria state the exact characteristics of those who participated in the study. 
These criteria are based on the research problem (Gray, et al. 2017:329). 
 
The researcher invited a number of possible participants to take part in this research.  
Out of those invited, 12 volunteered to participant and indicated prior to the interview 
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that they had discovered their life purpose.  There were seven females and five males 
that participated in this study.  The participants were selected and interviewed until a 
point of data saturation was achieved. Data saturation occurs when the researcher 
stops collecting new information through interviews. This is when the interviews no 
longer contain any fresh data, or when no new insights are derived from the 
participants (Creswell, 2014:189). 
 
2.4.1.2  Data collection 
 
The method of data collection was in-depth interviews.  The participants were to recall 
and recognise what brought them to life.  This has been shown to be a self-
perpetuating force for positive behavioural change.  This method helps to draw out 
constructive and affirming characteristics which can lead to self-discovery. 
 
a)  In-depth interviews 
 
The central data collection method for this research was interviews conducted with the 
participants. Appreciative inquiry invites the participants to speak from their own 
experiences, and open-ended questions were used in the in-depth interviews. 
 
The in-depth interviews encouraged participants to define the most critical dimensions 
of the phenomenon of discovering their life purpose. It also allowed them to elaborate 
on what is relevant to them, rather than being guided by the researcher’s ideas and 
thoughts (Polit & Beck, 2010:341). 
 
The questions asked of the participants in their in-depth interviews were based on the 
GEM 4-D model (Watkins, et al. 2011:86). These questions were: 
 
• What, in your process of discovering your life purpose, gives you energy? (Discover) 
• What could be done in your process of discovering your life purpose? (Dream) 
• What should be in your process of discovering your life purpose? (Design) 
• What actually will be done in your process of discovering your life purpose? (Deliver) 
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The researcher worked to establish trust with the participants by explaining the 
research process and audio-recording the conversation. The participants were 
assured of privacy and confidentiality. The interviews were audio-recorded with the 
written permission of the participants. These recordings were then transcribed 
verbatim. 
 
Data collection took place after entry into the field was permitted (Creswell, 2012:210). 
 
b)  Observations and field notes 
 
Observations and field notes were made while the researcher conducted the interviews 
with the participants (Creswell, 2014:190). These notes are essential to ensure that 
the researcher could make sense out of the information received during the interviews 
(Grove, Gray & Burns, 2014:281). Observations and field notes were taken to minimise 
the loss of data.  
 
The field notes in this research included observational, methodological, theoretical, 
and reflective notes.  Please refer to Chapter 3.5 for the researcher’s personal 
reflective notes for an elaboration on field notes.  Observational notes are the written 
record of the researcher’s own perceptions in the field (Creswell, 2012:216), containing 
the who, what, where, and how of a situation. Methodological notes are notes of the 
process, instructions, reminders, schedules and sequence. These notes included 
reminders and instructions to the researcher herself (De Vos, et al. 2011:335). 
Theoretical notes systematically reflect how the researcher derived meaning from the 
observations made (De Vos, et al. 2011:336-337). The researcher used reflective 
notes for a written account of the interviews. According to Bothma, Greeff, Mulaudzi 
and Wright (2010:217), field notes are written accounts of what the researcher hears, 
sees, feels, experiences and thinks about during the course of interviewing 
participants. 
 
2.4.1.3  Data analysis 
 
Data analysis takes place when researchers make sense of the data gathered. It 
involves breaking down the information into parts and then putting it back together in 
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view and aligned with the problem statement and the aims of this research project 
(Creswell, 2014:195). The data to be analysed consisted of the audio-recording 
transcriptions and the field notes taken during the interviews. During data analysis, the 
researcher went through the data and highlighted significant statements, sentences or 
quotations that provided an understanding of the interviewees’ experiences of the 
process of discovering their life purpose. Thereafter, the researcher developed groups 
of meaning from the statements, and combined these into topics (Creswell, 2014:197). 
 
Tesch’s thematic coding method (2014), which comprises an eight-step analysis, was 
employed as a guide in developing themes and categories (Creswell, 2014:198). 
Coding is the process of organising the data by breaking up parts of data and assigning 
words to represent a category (Creswell, 2014:198). 
 
Tesch’s eight steps of coding (2014) follow: 
 
Step 1: The researcher gets a sense of the whole and formulates a whole picture. This 
is done by either reading through all the transcripts and/or listening to all the audio-
recorded interviews several times. The researcher can make notes of the information 
and compare the field notes. 
 
Step 2: The researcher selects one outstanding interview for deeper investigation and 
asks “what is the interviewee trying to say” or “what is the underlying message?”. 
 
Step 3: The researcher groups similar topics together according to themes and 
categories to acquire an overall picture that depicts all the separates parts. 
 
Step 4: The researcher assures that topics are abbreviated and placed into codes next 
to the appropriate interviews without omitting any themes. Coding is the task of 
breaking down, conceptualising and putting the data back together in new ways. 
 
Step 5: The researcher uses descriptive wording in order to shorten and condense the 
topics and place them into categories. The goal is to reduce the number of categories, 
thus, the researcher draws correlations between the categories. 
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Step 6: The researcher makes final decisions on the abbreviations of each category 
and alphabetise these codes. 
 
Step 7: The researcher assembles the data material belonging to each category and 
performs a preliminary analysis. 
 
Step 8: The researcher recodes the current data if necessary. 
 
The researcher gave a clean set of collected data to an independent coder who was 
an experienced qualitative researcher with a doctorate degree. The researcher 
discussed her analysis of the gathered information with both the independent coder 
and the supervisors for consensus. 
 
2.4.1.4  Literature control 
 
A literature control supports the research with credibility and provides a backdrop for 
the data to display its research for interpretation. For qualitative research, a literature 
control is performed only after all the data analysis has been completed. It is through 
a literature control that the findings are expanded and confirmed with existing 
knowledge. Through relevant literature, theories and research, definite connections 
can be made with the researcher’s findings (Mateo & Kirchhhoff, 2009:210). In this 
study, literature control was done after data analysis had been completed. The 
literature used in this study included all written sources relevant to the topic of late 
adolescents’ discovery of their life purpose. 
 
2.4.2 Phase 2: Psycho-educational guidelines 
 
Guidelines were derived from the findings of Phase 1. These prospective guidelines to 
assist late adolescents in the discovery of their life purpose will increase their ability to 
discover, dream, design and deliver their life purpose. The psycho-educational 
guidelines were described with objectives and actions for each guideline. More details 
are provided in Chapter 4. 
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2.5 ETHICAL MEASURES 
 
The researcher was responsible to adhere to ethical principles while conducting this 
research. From the beginning of the research, the researcher followed the ethical 
principles to avoid possible discomfort to the participants. These principles must be 
demonstrated for the research ethics committee to approve the research study. There 
are four prominent ethical principles (Dhai & McQuoid-Mason, 2011:14), including 
respect for autonomy, non-maleficence, beneficence, and justice. These were 
discussed in Chapter 1. 
 
2.6 MEASURES TO ENSURE TRUSTWORTHINESS 
 
Trustworthiness is the degree of confidence that researchers have in their data and is 
assessed by using the criteria of credibility, transferability, dependability, and 
confirmability (Polit & Beck, 2017:196). 
 
2.6.1 Credibility 
 
In this research, credibility was defined by the researcher’s confidence in the truth of 
the data and its interpretations. There are two main aspects of credibility: it assures 
that a study is conducted in a way that enhances the believability of the research 
findings, and ensures that all necessary steps are fulfilled for the study to be credible 
to external readers (Polit & Beck, 2017:539). Credibility is achieved when the 
participants become aware of the meaning they themselves attach to a situation, as 
well as their own true conclusions in their social context (Holloway & Wheeler, 
2010:303). 
 
Table 2.1 presents the strategies for credibility. 
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Table 2.1: Strategies for credibility 
CRITERIA APPLICATION 
Prolonged engagement 
• Build trust by honouring anonymity, honesty 
and openness 
 
• Establish rapport with the participants by 
spending time with them 
 
• Reach data saturation through data collection 
using in-depth interviews  
Peer examination 
• Two experts as supervisors 
• A respected independent coder who is an 
experienced qualitative researcher with a PhD 
was used 
Triangulation 
• Data collected by means of in-depth interviews, 
observations and field notes. Literature control 
was used to validate the findings of the 
interviews  
Reflective journal 
• Field notes and personal notes were taken to 
capture thoughts, feelings and openness 
Checking with participants 
• The findings will be shared with participants to 
see if the findings really reflect what the 
participants talked about  
Authority of the researcher 
• The researcher has experience working with 
individuals in their journey and the process of 
discovering their life purpose  
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2.6.1.1  Prolonged engagement 
 
Because ensuring rigour and integrity is important, it is necessary for the researcher 
to establish a trusting relationship with the participants by spending sufficient time on 
site (Holloway & Wheeler, 2010:303). Trust must be built between the participant and 
the interviewer through involvement and interest from the perspective of the participant 
(Holloway & Wheeler, 2010:97). Before the interview, the researcher explained the 
data collection process and answered any questions the participant may have had. 
This was the time to clarify everyone’s expectations. At this time, the researcher 
explained the goals and objectives of the research so the participants could understand 
their roles in the study. 
 
2.6.1.2  Triangulation 
 
Triangulation uses the method of having multiple references in establishing valid 
conclusions derived from the data. The objective in triangulation is to overcome the 
natural bias of having a single-method, single-observer, and a single-theory study 
(Polit & Beck, 2010:543). Data triangulation entails obtaining the same data at different 
points in time. Method triangulation involves using multiple methods of data collection 
for the same phenomenon. In this study, the researcher conducted in-depth interviews 
together with observations and field notes to maintain triangulation. The researcher 
also involved an external coder in this study in order to maintain investigator 
triangulation. 
 
2.6.1.3  Peer examination 
 
To enhance the accuracy of this research, peer examination was used. Peer 
examination is a method where the researcher submits the research to supervisors 
who are familiar with the topics for review. In this study, the two supervisors provided 
input to the study to assure that its current form is accurate, meets the standards for 
quality and is approved (Grove, et al. 2014:93). This is where the interpretation of the 
research goes beyond the researcher to another person to add validity to the research 
(Creswell, 2009:192). Peer examination is a process of consensus with the supervisors 
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of the study who have experience in qualitative research (De Vos, et al. 2011:420). In 
this study, the researcher’s two supervisors were the experts of this research. 
  
2.6.1.4  Reflective journal 
 
The researcher used a reflective journal to capture her thoughts, feelings and 
experiences during the interviews. This journal was used to record the participants’ 
non-verbal communication and postures during the interviews as a part of the data 
collected. Reflective journaling has become an introspective self-evaluation tool that 
allows the researcher to mix together perceptions, intuitions and hunches. This mix of 
observations is not necessarily exposed in the descriptive data (Creswell, 2012:217). 
 
2.6.1.5  Checking with participants 
 
During the interviews, the researcher asked the participants for clarification of their 
answers, when necessary. This was important to ensure that what the participants 
intended to share with the researcher was correctly understood. This feedback 
confirms the appropriate representation of the participants’ experiences and realities 
(Polit & Beck, 2010:545). Conversations with participants were necessary in 
developing the psycho-educational guidelines. 
 
2.6.1.6  Authority of the researcher 
 
The researcher has assisted individuals in their exploration of the meaning and 
purpose in their life for more than ten years. She has conducted over 1000 one-on-one 
interviews with individuals regarding their placement within a charity organisation, 
where they will be able to live into their life purpose. 
 
2.6.2 Transferability 
 
Transferability refers to the ability of the research to be applied to a different context 
or with different participants (Babbie & Mouton, 2011:277). It can also include the ability 
to apply the research to larger groups. Transferability was obtained in this study by 
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using meaningful sampling, describing the results in detail with direct quotations from 
the interviews, and then recontextualising the results in the literature. 
 
The strategies for transferability are summarised in Table 2.2. 
 
Table 2.2: Strategies for transferability 
CRITERIA APPLICATION 
Sample 
• Purposeful sample of late adolescents who 
discovered their life purpose 
Demographics 
• Dense description of participants’ 
demographics  
Dense description 
• Dense description of results with supporting 
direct quotations from the participants  
 
2.6.2.1  Purposeful sampling 
 
The researcher used purposeful sampling of late adolescents who have discovered 
their life purposes. The criteria were set and the researcher included participants who 
met the criteria until the point of data saturation (Creswell, 2014:189). 
 
2.6.2.2  Dense description of participants’ demographics 
 
The researcher collected demographic information of the participants. This is crucial 
information to ensure trustworthiness. The demographic information that was collected 
included participants’ gender, age range, and English proficiency (Zacharias, 
2012:73). The demographic information also included the participants’ level of 
education, citizenship, and socio-economic classification (For more information refer 
to Section 2.4.1.1). 
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2.6.2.3  Dense description of results 
 
Descriptive research provides richness to the data. A dense description of results was 
provided with supporting direct quotations from the participants. 
 
2.6.3 Dependability 
 
Dependability refers to the probability that if the research were repeated with the same 
or similar participants in the same or similar context, the findings would be the same 
or similar (Babbie & Mouton, 2011:278). See Table 2.3 for the strategies for 
dependability. 
 
Table 2.3: Strategies for dependability 
CRITERIA APPLICATION 
Step-wise replication 
• All steps of the research were recorded to assist 
in future research replication to similar studies 
Code-recode procedure 
• An agreement was reached between the 
independent coder and the researcher 
concerning the coding of the raw data  
Dependability audit 
• Data analysis protocol of verbatim transcription 
was done 
• Literature control was done to verify collected 
data 
• The supervisors looked at the standards 
maintained throughout the research and 
programme development process 
• An independent coder, with a PhD and 
experience in qualitative research, assisted with 
data analysis 
Dense description of 
research methodology  
• Provides transparency 
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CRITERIA APPLICATION 
• Allows the readers to draw their own conclusions 
regarding quality and integrity 
 
2.6.3.1  Step-wise replication of the research method 
 
Throughout the research study, the researcher kept notes of all the steps followed, 
thus enabling future research to replicate the same study in other contexts. 
 
2.6.3.2  Code-recode procedure of data analysis 
 
The researcher coded the data along with the independent coder, to derive at the 
themes and categories from the transcripts. 
 
2.6.3.3  Dependability audit 
 
The independent coder was used during the data analysis. In addition to the coder, the 
research supervisors evaluated the study before it was presented to outside assessors 
as a means of ensuring trustworthiness. 
 
2.6.3.4  Dense description of research methodology 
 
Table 2.3 contains the strategies of how dependability was applied in this research. 
The researcher made an effort to offer transparency in providing information about the 
methodology of the research. This transparency supports the conclusions about the 
quality of the research, and assists in assessing the integrity of the descriptions 
provided for the research method (Gorman & Clayton, 2005:27). 
 
2.6.4  Confirmability 
 
Confirmability is required to stay neutral and objective (Polit & Beck, 2010:532). 
Through confirmability it should be possible to link the research back to its source of 
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research data (Holloway & Wheeler, 2010:303). The findings were derived from the 
participants and were presented without other biases, motivations and perspectives. 
Table 2.4 summarises the applications in the strategies for confirmability. 
 
Table 2.4: Strategies for confirmability 
CRITERIA APPLICATION 
Confirmability audit 
• Through an independent coder, the research was 
monitored for confirmation of accuracy and 
relevancy of data 
Chain of evidence • Kept accurate records for future researchers  
 
2.6.4.1  Confirmability audit of the whole research process 
 
The supervisors oversaw and monitored the entire research process for accuracy and 
relevancy of data. 
 
2.6.4.2  Chain of evidence 
 
The researcher kept accurate records of the research process to ensure that another 
researcher following the same process might reach similar conclusions. 
 
2.7 CONCLUSION   
 
This chapter details the research design and methods that were used in this study. The 
process of developing guidelines will be discussed in Chapter 4. The ethical measures 
and measures for trustworthiness adhered to in this research were also addressed. 
 
Chapter 3 deals with the results from the analysed data using the appreciative inquiry 
approach. A literature control is included as an underpinning for the results of the 
discussions. 
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CHAPTER 3 
DISCUSSION OF RESEARCH FINDINGS: LATE ADOLESCENTS’ 
DISCOVERY OF THEIR LIFE PURPOSE 
 
3.1 INTRODUCTION 
 
Chapter 3 presents the research account with a discussion of the findings. The 
research findings are based on the analysed transcribed interviews that were 
conducted with the participants in this study. A literature control was completed as a 
part of the discussion of the research results. 
 
3.2  SAMPLE DESCRIPTION 
 
After twelve interviews, there was data saturation; no additional new information was 
being contributed to the study when further interviews were conducted. The data was 
analysed using an appreciative inquiry approach. 
 
The participants were purposely selected in accordance with the sample criteria for the 
study (For more information refer to Section 2.4.1.1). All participants were between the 
ages of 18-22 years. They all spoke English, are South Africans, late adolescents, and 
had completed Grade 12. Some studied at university in order to further develop 
towards their life purpose. Others were in a workplace and working towards goals that 
reflect their life purpose. They were selected from a community where the majority of 
people are from a middle to upper socio-economic classification. The participants were 
selected from a community where the average adult population had permanent jobs, 
had education of above Grade 12, owned their homes and had ownership their own 
vehicles. The participants had indicated verbally before their in-depth interview that 
they had discovered their life purpose.   
 
The questions that were asked during the interviews were: 
 
• What, in your process of discovering your life purpose gives, you energy? 
• What could be done in your process of discovering your life purpose? 
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• What should be in your process of discovering your life purpose? 
• What actually will be done in your process of discovering your life purpose? 
 
3.3  THE CENTRAL STORYLINE 
 
The central storyline in the four phases can be summarised as follows: 
 
a)  Discovery phase 
 
Late adolescents discovered their life purpose mostly when seeds of inspiration were 
planted during childhood at events where people gathered together, such as church 
services or camps. 
 
b)  Dream phase 
 
Late adolescents pictured themselves in a certain way in the future; some had a vision 
and for others, possibilities flashed through their minds. 
 
c)  Design phase 
 
Late adolescents’ vision drove them forward to step out of their comfort zones and 
move step by step towards their goals. 
 
d)  Deliver phase 
 
Late adolescents achieved their life purpose by practising a strong belief that their lives 
had reason. They believed that one never fully arrives in life and should keep growing 
as a person. 
 
The central themes and categories of each phase are summarised within the GEM’s 
4-D model as illustrated in Figure 3.1. 
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Figure 3.1: A summary of the central themes and categories within the GEM’s 
4-D model (Adapted from Cooperrider & Whitney, 2005:16) 
 
3.4  DISCUSSION OF RESULTS AND LITERATURE CONTROL 
 
The literature control was conducted after the data analysis was completed. The 
literature control supports the study’s findings with credibility and puts it into context 
with what is already known about the phenomenon. 
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The categories under the central themes will be described and discussed with verbatim 
quotations from the interviews with the participants.  References from the literature 
control are related to the content of the interviews in the categories. 
 
The interpretation and discussion of the findings were based on central themes and 
categories that are schematically summarised in Table 3.1. 
 
Table 3.1: A summary of significant features of late adolescents’ discovery of 
their life purpose 
Themes Categories 
Discovery phase 
 
Late adolescents discovered their life 
purpose mostly when seeds of 
inspiration were planted during 
childhood events where people 
gathered together, such as church 
services or camps. 
 
 
 
 
 
1. Different events where a vision was 
    awakened, such as: 
• at a church service 
• at a school or church camps 
• on a retreat while practising silence 
• an experience in childhood that brought 
an idea and served as a catalyst to 
explore deeper 
 
2. The value of silence in discovering 
    their life purpose: 
• being with themselves during times of 
reflection, which brought some clarity 
• being connected spiritually gave them 
trust and peace 
• learning about silence and how to 
practice it constructively 
 
3. Late adolescents’ awareness of the    
deeper meaning of life: 
• reflect on oneself 
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Themes Categories 
• reflect on the needs of others and one’s 
surroundings  
Dream phase 
 
Late adolescents pictured themselves 
in a certain way in the future; some had 
a vision and for some possibilities 
flashed through their minds. 
 
 
 
 
 
 
1. Late adolescents’ thoughts during that 
moment or their thought process: 
• they also wanted to glow like a person 
they saw 
• they started to allow themselves to 
dream and reflect on how they could 
make a difference 
 
2. The journey started in their hearts and 
minds and it is a process: 
• moving forward step by step in setting 
goals 
• making sure the goals are sustainable 
and realistic 
Design phase 
 
Late adolescents’ visions drove them 
forward to step out of their comfort 
zones and they moved step by step 
towards their goals. 
 
 
 
 
1. Late adolescents took some initial 
challenging steps out of their comfort 
zone 
• in spite of some personality traits like 
being an introvert, they exposed 
themselves to challenging situations 
• they developed their strengths, talents 
and passion by getting to know 
themselves better 
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Themes Categories 
2. Late adolescents experienced some 
detours along the way 
• some of the participants’ family and 
friends did not support their choices 
• some experienced failure as helpful 
• it was hard work and a never-ending 
journey 
 
3. Late adolescents valued mentors, 
teachers, guiding professionals and 
parents 
• to be exposed to the reality brings 
some insight into the process 
Deliver phase 
 
Late adolescents delivered their life 
purpose by practising a strong belief 
that their lives have a purpose. They 
believed that one never fully arrives in 
life and should keep growing as a 
person. 
 
 
 
1. Late adolescents had a strong belief 
that their lives have a purpose 
• their belief helped them to move 
another mile down the road towards 
their life purpose 
 
2. Late adolescents knew they were 
serving their life purpose when they 
had a sense of meaning in life. 
• allocated their energy towards their 
goals 
• were of the opinion that their self-worth 
got fed 
• were of the opinion that their life 
became full of motion with meaning 
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Themes Categories 
• were of the opinion that they would 
never arrive and should keep on 
growing as a person 
 
3.4.1  Discovery phase 
 
In the discovery phase, the late adolescents discovered their life purpose mostly when 
seeds of inspiration were planted during childhood events where people gathered 
together, such as church services and church camps. 
 
The discovery process consisted of different events at which a vision was awakened 
in the late adolescents. The participants shared the value of silence in discovering their 
life purpose, and they shared how they became aware of the deeper meaning of life. 
 
3.4.1.1  Different events where a vision was awakened 
 
Different events where a vision was awakened consisted of church services, at a 
school, or church camp, or on a retreat while practising silence. Experiences during 
their childhood created ideas in them, which served as a catalyst for them to explore 
deeper. 
 
During the discovery phase, participants found that different events and experiences 
had often assisted in awakening a vision for their life purpose. The vision brought an 
idea or served as a catalyst to explore deeper into what their life purpose could be. 
 
Different childhood events were found valuable in the discovery of the participants’ life 
purpose. Many of the events were gatherings of people, such as church services and 
church camps. The gatherings were for the purposes of growth, development, or 
charity. These events were mostly away from participants’ everyday lives, and took 
them to a place of discovery. These life-shaping events included school camps, 
personal retreats, church services, cross-cultural trips and charity activities. These 
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events became an awakening for the participants, and sparked the discovery of their 
life purpose. 
 
The following quotations illustrate the different events and experiences that played a 
role and sparked the discovery of participants’ life purpose. 
 
a)  At a church service 
 
The participants shared their positive experiences of attending church services. 
 
“There was this moment in the church one day when I was very small…” 
(Participant 1) 
 
“One of my friends invited me to a Christian Centre…” (Participant 5) 
 
These late adolescents indicated that a relationship with God is vital for their lives and 
their life purpose. Attending church seems to have played an essential role in their 
journey of discovering their life purpose. Some specific moments during a church 
service sparked a process of thinking about their life purpose. 
 
b)  At a school and church camps 
 
Attending school and church camps played a significant role in the lives of these late 
adolescents. 
 
“I went to this one camp…I could see that I’m making differences in people’s 
lives.” (Participant 6) 
 
“I went on a camp, um, with church…” (Participant 4) 
 
“…every opportunity I got for going on a camp and, um, outreach or anything…” 
(Participant 2) 
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“…it was a Christian Camp and we worked through this course…the core was 
your identity.” (Participant 5) 
 
Being with other late adolescents and sharing the same life phases seems to be a 
positive experience for the participants. They were challenged to work through material 
that is relevant to their lives, especially during the stage of late adolescence. These 
opportunities created safe spaces for them where they could listen to others, as well 
as share their own life story. These times of togetherness with other late adolescents 
and older facilitators, like teachers and leaders, made a positive contribution towards 
their journey of finding their life purpose. 
 
c)  On a retreat while practising silence 
 
A helpful activity to discover one’s life purpose is to go on a retreat to reflect on one’s 
life. 
 
“…with God and the nature with God on that retreat.” (Participant 2) 
 
“…we had to go on a retreat…go in to nature…at the end of our quiet time I had 
such a strong sense of God.” (Participant 7) 
 
This solitary time away can offer time for reflecting and making sense of one’s life 
(Lieder, 2015:85). The participants experienced retreats, especially those that included 
spending some time in nature, as helpful on their journey of discovering their life 
purpose. They experienced time in nature on their own as valuable. The other aspect 
of time in nature was the quietness of the environment, as well as a time for them to 
become quiet within themselves. Retreats created time and space where participants 
could be by themselves, open to what is coming towards them from nature and listen 
to their own thoughts. 
 
In discovering one’s life purpose, the value of silence comes from personal times of 
reflection, most often on a retreat. This brought the participants some clarity. Learning 
about silence and practising it constructively assisted the participants to listen to their 
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own lives. The participants recalled these practices as helpful in their process of finding 
their life purpose. 
 
d)  An experience in childhood that brought an idea and served as a catalyst 
to explore deeper 
 
Childhood experiences, especially traumatic events, can influence a young person’s 
sense of purpose (Flanagan, 2017:1). 
 
“My mom tried to commit suicide which was a big thing in my life…but just let 
me learn something out of it.” (Participant 1) 
 
“I’ve always felt this longing since I was a small boy, um, cause I wasn’t helped 
a lot and, um, so I decided for myself that if people need help I’ll be there.” 
(Participant 6) 
 
One’s life experiences are a clue to one’s life purpose. Life is not a collection of random 
encounters, coincidental happenings or detached events; you are living out a life story 
(McNeal, 2007:16). Although a tragedy is not a prerequisite for someone to find their 
life purpose, it can be a trigger for discovery. Often, purpose is revealed when a crisis 
forces a person to confront it. A crisis is thus a catalyst for purpose moments. In these 
purpose moments, you are faced with big life questions such as “What am I meant to 
do here?” (Lieder, 2015:5). 
 
When a person has an irresistible attraction to a specific cause or life purpose, it can 
often be linked back to a single event that fuelled rage or touched their soul deeply. 
Luminet and Curci’s (2009:274) said that flashbulb memories for individuals with 
profound emotional experiences might lead them to create purpose out of their 
experiences. This memory creating is connected with the analysis of a narrative 
account of the experience. Flashbulb memories are events that were so vivid that one 
might remember the words, the smells, and even unimportant details of the event. The 
event involves either a strong positive or negative emotion that was of personal 
importance or strong consequences to the individual. These events are likely to occur 
while an individual is in their adolescence (Luminet & Curci, 2009:2). 
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Childhood experiences were found helpful to the participants in the awakening of their 
life purpose; their experiences brought up ideas and served as a catalyst to explore 
deeper. Participants shared childhood experiences such as traumatic family events. 
Some of the family trauma became a key to unlock the discovery of their life purpose. 
Their personal traumatic childhood experiences, which they chose to embrace on their 
life journey, seems to have helped them; it made them stronger and let them believe 
they can have a positive impact on the lives of others. 
 
The participants shared that they began to discover their life purpose through different 
childhood events or experiences. Some of these events or experiences included 
silence, such as a personal retreat. Silence and solitude became a specific means to 
discovering their life purpose. 
 
3.4.1.2  The value of silence in discovering their life purpose 
 
Late adolescents found the value of silence (1) in being by themselves during reflection 
time, which brought some clarity, (2) being connected spiritually gave them trust and 
peace, and (3) learning about silence and practising it constructively was helpful. 
 
The following quotations are from the interviews, illustrating the value of silence. 
 
a)  Being with themselves in time of reflection brought some clarity 
 
The participants found practising silence helpful in discovering their life purpose. 
 
“…just sit and think: who am I, why am I here?” (Participant 5) 
 
“Sit alone.” (Participant 10) 
 
“The more I sat there the things just came to mind…” (Participant 7) 
 
“Sit down, be quiet, be away from a lot of people, and discover who you are and 
who you want to be one day and what you need to do to get there.” (Participant 
7) 
 50 
 
“A feeling inside that’s a peace, you know when something just feels right.” 
(Participant 7) 
 
It is through the practice of silence and solitude that the participants could become still 
enough in their lives and their minds to make space to discover their life purpose. 
Participants felt that being spiritually connected during these times of silence gave 
them further guidance in the discovery of their life purpose. 
 
As stated by the participants, silence and stillness were best achieved in times of 
solitude where they were just with themselves. Solitude, or being by oneself, was 
another critical tool that the participants found valuable. Having time away from 
distractions in their everyday lives and from the voices of others helped them in the 
discovery of their life purpose. When one is willing to walk away and sit in silence for 
one or two hours, the soul can speak and be heard. Often, silence is more helpful than 
spoken words. It is possible that one can experience silence as an invitation for the 
possible revealing and clarifying of one’s life purpose. 
 
b)  Being connected spiritually gave them trust and peace 
 
The participants expressed their spiritual connection during times of silence and 
solitude. They found that while they were silent they would find guidance and be shown 
their life purpose. They realised that they needed to stop, ask and listen for a spiritual 
connection. Being connected spiritually gave the participants peace. 
 
“I had silence and really connected with God. I, um, saw visions.” (Participant 
5) 
 
“I had silence and really connected with God. I, um, saw these visions.” 
(Participant 5) 
 
“Those connections with God I can discover what my life purpose is going to 
be.” (Participant 10) 
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“Ask God what he thinks is your purpose…the first idea that comes to mind…put 
it in action…test it.” (Participant 3) 
 
“When I started building a relationship with Christ, it gave me direction.” 
(Participant 7) 
 
“I experienced…experienced God telling me, no, I shouldn’t study law.” 
(Participant 4) 
 
According to Cranny (2013:2), one’s belief in having a spiritual connection is 
significantly related to a higher sense of purpose. Cranny’s research revealed that 
those who had a strong spiritual connection also reported a high sense of life purpose. 
Brown (2015:10) states that living out purpose is a spiritual practice, and she suggests 
that practising spirituality can bring a sense of purpose, perspective and meaning. 
 
It is also suggested that incorporating spirituality into daily life has the potential to 
create purpose and life-changing goals (Lopez, et al. 2015:273). Late adolescents’ 
journey in discovering their life purpose begins with small daily steps. Additionally, 
positive psychology indicates that one’s search for a spiritual connection may lead to 
positive benefits in one’s life and the discovery of one’s life purpose (Lopez, et al. 
2015:282). The participants who experienced a spiritual connection found spirituality 
helpful in the discovery of their life purpose. 
 
c)  Learning about silence and how to practice it constructively 
 
Participants experienced that the practice of silence assisted them to dream about their 
lives. 
 
“Silence…it helped me stay humble…keep me grounded…” (Participant 2) 
 
“I’m sitting in silence, I can think about my life purpose.” (Participant 2) 
 
“Being still is to mediate…just sit still and ask God what He wants from your 
life.” (Participant 3) 
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“…you are sitting down silently and ask God for help.” (Participant 10) 
 
“Be still and really ask…to really ask God what is your purpose…” (Participant 
3) 
 
“…young people discover that they want to do and I think to do that you have to 
pray a lot. You have to, have to, pray and God will really show you what you 
have to do with your life forward.” (Participant 4) 
 
Silence and stillness are often underestimated in the process of searching for one’s 
life purpose. When lives are in full motion, it can be difficult to hear one’s own heart. 
One needs to still one’s body, quiet one’s mind and listen to one’s own heart (Giolando, 
2016:1). A challenge to discover one’s life purpose can come from today’s modern 
living where life is almost completely void of silence or stillness (Lui & Noppe-Brandon, 
2009:43). According to Lui and Noppe-Brandon (2009:45), silence is one of the most 
fertile breeding grounds for ideas. 
 
From a psycho-educational perspective, finding meaning in life can take place by 
taking long walks in contemplative places, seeking out sacred places, journaling, and 
personal retreats on one’s own (McLean & Hudson, 2011:85). These authors suggest 
these activities can help one develop regular meditation practices (McLean & Hudson, 
2011:85). 
 
The participants mentioned that they initially discovered their life purpose through 
different childhood events, and secondly through the value of silence. Lastly, the 
discovery of their life purpose also came from their awareness of a deeper meaning of 
life. 
 
3.4.1.3  Late adolescents’ awareness of the deeper meaning of life 
 
The participants viewed growing in self-awareness and the awareness of others 
contributed in their journey of discovering their life purpose. One can find a deeper 
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awareness of the meaning of life by (1) reflecting on oneself, and (2) becoming aware 
of the needs of others and reflecting on their surroundings. 
 
The following verbatim quotations specify aspects of the deeper meaning of life: 
 
a)  Reflect on oneself 
 
Reflecting on life is a process of debriefing and looking back on one’s experiences. 
 
“Knowing who you are, discovering your identity.” (Participant 5) 
 
“Truly dig into yourself. You can find your core essence…sometimes it’s a bit 
different because you really need to think and sometimes on, uh, on end just sit 
and think: who am I, why am I here…” (Participant 5) 
 
“Know yourself better.” (Participant 12) 
 
“I was constantly bewus (aware) of what I’m feeling…” (Participant 1) 
 
“It’s good to do a personality test…your calling is with that…find what your 
strengths are as well.” (Participant 5) 
 
“Being conscious of what’s happening inside you…” (Participant 3) 
 
“I think the important thing is knowing who you are, discovering your identity.” 
(Participant 5) 
 
Cook-Deegan (2015:1) claims that a challenge for late adolescents is the fact that they 
do not use personal reflection, which has been found most helpful in discovering life 
purpose. Craig and Snook (2014:2) agree that some people have found introspection 
and personal reflection helpful in their discovery of their life purposes. 
 
Research has shown that taking time to reflect on one’s past can assist in coming to 
one’s future purpose (Zilca, 2014:1). The author suggests that these meaningful 
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experiences can come from being by oneself, being outdoors alone, and spending 
solitary time in contemplation. 
 
You can ask the questions “what did I enjoy about this experience?” or “what did I not 
enjoy?” (McNeal, 2007:154). Reflecting on life creates new understandings, new 
learnings, and new knowledge about the self. This can only come from a person’s own 
personal experiences and reflecting on them (McNeal, 2007:154). Through self-
reflection and introspection, life purpose may become clear. It helps to define your 
“why”; your purpose (Sinek, 2009:214). Reflecting on your life, dreams and future helps 
you to become self-aware of what is going on inside yourself. 
 
When the participants in this study were asked about the journey towards their life 
purpose, they indicated they placed a high value on self-awareness. This insight came 
when the participants discovered who they are, what they like, who they are not, what 
makes them tick, how they want to spend their time, and what gives them energy. It 
was through this process of self-awareness that they got in touch with the unique and 
valuable aspects of themselves and the possible contribution they could make to the 
world around them. 
 
Self-awareness is not to be confused with self-centeredness. Self-awareness is 
knowing who you are, knowing what you like, knowing what excites you and makes 
you tick (McNeal, 2007:140). Self-awareness grows from years of examining yourself 
and life, and then re-examining it (McNeal, 2007:141). Becoming self-aware is a gift to 
yourself (Cloud, 2016:31). 
 
Unlocking your life purpose is a process of being self-aware and making better choices 
for yourself (Leider, 2015:24). It is helpful to understand yourself better in the journey 
of discovering your life purpose. Identity comes before destiny and, therefore, the 
participants needed to know who they are before they know why they are (Costa, 
2016:16). Frankl (in McLean & Hudson, 2011:85) stated that every person is 
questioned by life and the only way to answer life is by answering their own life first. 
 
Self-awareness is when you can examine and comprehend who you are, who you are 
in relationship to others, and who you are in relationship to the world (Price-Mitchell, 
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2017:1). The author proposed that self-awareness is a critical aspect of human 
development and learning from life experiences. 
 
From a psycho-educational approach, the primary objective for late adolescents is to 
discover their identity (Palmer & Gyllensten, 2015:69). As a result, they need to 
develop self-awareness. This is a merging of their beliefs, values and goals into a 
coherent story of their life purpose to be utilised for making life decisions (Yeager & 
Bundick, 2009:2). 
 
Lieder (2015:19) argues that there are three pillars in the discovery of your life purpose. 
The three pillars are passions and longings, talents and strengths, and values (Lieder, 
2015:52). Growing in self-awareness, the participants became more aware of their 
passions and longings, talents and strengths, and personal values. In referencing their 
passions and longings, talents and strengths, and values, they indicated these pillars 
as helpful in the process of discovering their life purpose. 
 
Rainey (2014:66) indicates that in searching for life purpose, his participants reported 
that making time to know, understand, accept and value themselves enabled them to 
discover their life purpose. He suggests that participants experience their passions and 
longings, talents and strengths, and values as a part of growing in self-awareness. 
 
As the participants reflected on themselves and who they are, they discovered the first 
sparks of their passion. Understanding one’s longings, passions, talents, strengths, 
values, gives one insight to what one’s life purpose could be. 
 
The following verbatim quotations are related to these three pillars. 
 
Pillar one: passion and longing 
The participants were courageous enough to connect with their passions. They 
acknowledged their passions and they determined to stay true to them. For many of 
the participants, a key to discovering their life purpose was in the consistency of their 
passion or passions over time, which could be determined by looking into what the 
participants always found interesting, as well as the things they had chosen over time 
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to be involved in. The participants recalled having peace about their life purpose when 
there was a consistency of passion over a long period of time. 
 
“Music that’s my passion. I’ve been doing since I’ve been two.” (Participant 7) 
 
“I’ve had training in it since I’ve been little.” (Participant 7) 
 
“Acknowledge your passions.” (Participant 11) 
 
“I have a passion to work with children…” (Participant 3) 
 
“if you have a passion at work, or something that you like, it is not considered 
work.” (Participant 9) 
 
“I’ve always felt a longing since I was a small boy…” (Participant 6) 
 
“I can become an engineer…I do enjoy these things but like they drain me also. 
But once I’ve experienced this thing, this is what I really want to do, there’s not 
really anything that can stop me.” (Participant 5) 
 
“Realised I really enjoyed it. Obviously helped me choose medicine, because I 
want to help people.” (Participant 11) 
 
Often the fact that one is passionate about something is an indication of purpose and 
calling (Costa, 2016:6). What generates passion and zeal in a person’s life is a clue to 
revealing their life purpose (Mason, 2011:21). Passion is one of several pointers to 
guide you in the discovery of life purpose. Passion continues to grow and never loses 
its appeal, no matter how exposed you are to it (McNeal, 2007:11). When detecting 
your passion, the question to ask is “what could I do that I don’t need any supervision 
for?” This implies an internal motivation; it is passion which makes a difference and, 
therefore, you must ignite the passions within (Lieder, 2015:19). 
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Pillar two: talents and strengths 
Talents and strengths are some of the basic indicators that help late adolescents on 
their journey towards discovering their life purpose. Talents and strengths also confirm 
to the participants who they are and what they are good at. 
 
“What led me to my discovery is…was probably talent…your calling lies within 
your talent and what…especially what you enjoy doing.” (Participant 5) 
 
“Look at your talents, go look at what you think you are good at and use that 
too.” (Participant 4) 
 
“I’ve got the talent so I have to use it.” (Participant 4) 
 
“At school, I…did tests, all that tests and knowing what our, what our strengths 
are and what we are good at…” (Participant 1) 
 
“…a lot of personality tests and, um, tests where they say what your strong 
points are and they told me I’m a very…fair person.” (Participant 12) 
 
“…a very good aptitude test.” (Participant 11) 
 
Talents and strengths are good indicators and helpful in guiding one towards 
discovering one’s life purpose (McNeal, 2007:13). The participants said that it was 
valuable for them to get a better understanding of their talents and strengths. Some 
mentioned doing a test to determine their strengths, which was helpful. For others, 
these tests confirmed the talents and strengths they knew they have. This gave them 
some indication of what they are good at and enjoy doing. 
 
Pillar three: values 
The participants’ values guided them to integrate their career choices with their future 
family in mind. For the participants of this study, their marital decision is fundamental. 
Who they marry needs to align with their values in order for them to stay on track in 
living out their life purpose. They see the choice of compatibility with a life partner as 
essential in living out their life purpose. Other values, such as the importance of 
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finances, location of living, and raising children, may also influence to what extent they 
will be able to continue living out their life purpose. 
 
“I’ll have to marry a husband who loves the Lord…shares a love for people.” 
(Participant 1) 
 
“You need to make funds, you need to be able to sustain yourself and yes, you 
do need those things, but sometimes you also need to just rely on God…” 
(Participant 5) 
 
“You still have to provide for your family. You, kind of need to adapt your skills 
to be able to do something. You still need to earn that salary. So you need to 
do whatever life throws at you.” (Participant 7) 
 
Some of the participants described how they went through a process of sifting through 
their values and prioritised them. In some cases, future financial obligations and a 
childhood dream could perhaps seem to be in conflict with their other values. 
Considering one’s values can support, indicate and direct one’s journey in discovering 
life purpose. 
 
During the process of discovering their life purpose, the participants realised that their 
life values would determine their choices and future reality. They began processing the 
cost of their options with the big picture of their future life in mind. An evaluation 
occurred, like a cost analysis. This was an evaluation of what the impact of a specific 
career, lifestyle, time spent and financial obligations would have on themselves and 
those closely connected to them. 
 
Values shape one’s decision-making process (McNeal, 2007:45). However, all of one’s 
values do not have the same priority. One needs to determine which values are more 
important, and which are less important (McNeal, 2007:47). 
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b)  Reflect on the needs of others and one’s surroundings 
 
For participants, another aspect of awareness and deeper meaning of life was the 
importance to be aware of others, especially those who are living in poor and 
marginalised communities. 
 
“If you are conscious you will be able to learn that there’ll be something that will 
be working out for you.” (Participant 1) 
 
“…just being aware and trying to learn from what’s happening around you and 
ja, being conscious of what’s happening inside you when you experience it.” 
(Participant 1) 
 
“I feel my purpose is, to be a social worker in places where…nobody 
else…where people are not gonna charge them R500 for an hour session.” 
(Participant 1) 
 
“I went to this one camp and there was this girl that was going through a very 
rough time with her parent’s divorce and all those things and all I did was to say 
that Jesus loves you and I’m there for her if she needs to talk and she started 
pouring her heart out to me and afterwards she actually said thank you and to 
this day we still talking and I’m helping her.” (Participant 6) 
 
“I have a dream of it being in a community that would be less fortunate.” 
(Participant 1) 
 
“…we need to love people with open arms and as I said, gangsters are cause 
of a lot of suffering and death…” (Participant 5) 
 
“Zandspruit…I wanna help them. I wanna want them to know their rights and to 
empower themselves.” (Participant 12) 
 
“Being conscious about what is going on around me…” (Participant 1) 
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“I hope to see a difference in people’s lives…a little soup kitchen…a little 
homeless shelter… I just wish to give… to other people.” (Participant 6) 
 
For the participants, the awareness of others and their needs assisted them in growing 
in awareness of a deeper meaning of life. This more expansive view of finding 
awareness was seeing the needs of others. The challenge participants faced was 
considering what possible contributions they might be able to offer. The awareness of 
others’ needs and the consideration of contributing to others was a real and practical 
way for the participants to discover their life purpose. Being aware of the challenges 
that other people may face daily, opened up new spaces in their own discovery of living 
with purpose (Frankl, 1992:115). 
 
Exposure to the reality of human pain and suffering had a significant impact on the 
participants’ process of discovery. Over and over the participants were awakened to 
their purposes as they experienced and became aware of the needs of others. They 
experienced the pain and trauma of family members, as well as the suffering of people 
living with illnesses, disabilities, injustices and poverty. After this exposure to suffering, 
the late adolescents of this study looked for opportunities to make a difference in 
others’ lives, such as in areas of Johannesburg’s urban poor and rural informal 
settlements. 
 
Life purpose is a significant part of one’s personal search for meaning. According to 
Yeager and Bundick (2009:1), 30% of adolescents in their research aspired to career 
choices that would enable them to make contributions to the world around them. This 
is a world beyond themselves. 
 
The participants experienced that growing in awareness of the self and others is central 
in the discovery of life purpose. They shared more than one aspect of awareness that 
gave them insight into their life purpose. These aspects are their passions and 
longings, their talents and strengths, as well as their values. Further, the participants 
indicated the value of reflecting on the needs of others. This awareness created a 
desire in them for a deeper meaning in life, a longing to find it for themselves, and to 
contribute to the lives of others. 
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The discovery phase of the GEM’s 4-D model has now been discussed. The discovery 
phase in this study was where late adolescents awakened to their life purpose. The 
participants viewed different events and experiences in their childhood helpful. Silence 
also played a part in the participants discovering their life purpose. Lastly, the 
awareness of themselves, others and their surroundings were also essential in the 
discovery of their life purpose. 
 
According to the GEM’s 4-D model, the dream phase will now be discussed. 
 
3.4.2  Dream phase 
 
Late adolescents pictured themselves in a certain way in the future. Some had a vision 
and for some possibilities flashed through their minds. 
 
3.4.2.1  Late adolescents’ thoughts during that moment or their thought process 
 
Late adolescents had thoughts that they (1) also wanted to glow like a person they saw 
(2) and they started allowing themselves to dream and fathom how they could make a 
difference. The participants recalled that their life purpose was formed initially in a 
vision. These visions were in the form of either a moment of admiration of another or 
in an actual dream about their own future. 
 
The quotations reflect the participants’ desire to glow like a person they saw and 
admired. 
 
“The way she praised and worshipped it was just like, wow, that’s someone who 
devoted their lives…you can see that it wasn’t just something that she separated 
from who she was - it was her whole being…” (Participant 1) 
 
“I watched a video of “Bethel”, their music video. And you know when you get 
this stirring inside of you? I felt that. And if I can do something like that one day 
that would be amazing. That is that ultimate dream…” (Participant 7) 
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“I am seeing myself in that position working…putting myself in their 
shoes…Zandspruit…I wanna want them to know their rights.” (Participant 12) 
 
“…by me…I could change the world.” (Participant 6) 
 
“I would like to pursue it, is to work in the gangster communities…I have a 
yearning…towards a certain place where I would be considered an outsider…” 
(Participant 5) 
 
“…so ja, I think my calling in which I’m found to be right now is just to listen…and 
maybe to try and give advice.” (Participant 6) 
 
“I’m seeing myself in that position working with the children.” (Participant 3) 
 
For some, there were moments where they saw a person alive and glowing. They 
began to admire the person they observed through a personal relationship or, for 
example, on a stage. The person they admired had an attractiveness in the way they 
were living their life. The participants wanted to have the same type of aliveness as the 
person they admired. Their vision created a dream for the participants; they wished to 
glow like the person they saw and admired. 
 
Often, one’s heroes are those who have demonstrated the values that hold the most 
meaning to an individual (Demartini, 2010:37). The purpose of having heroes is not to 
idolise them, but to see your own reflection in the hero’s actions (Demartini, 2010:109-
110). This implies that heroes help you to identify the qualities in another person that 
you admire. 
 
Purposeful late adolescents have been guided in the discovery of their life purpose 
when they have had a chance to observe people they admire. The admired person is 
an individual who is living a life of purpose (Parker, 2015:20). The participants found 
that encountering a person who is glowing, flourishing (Damon, 2008:29a) and thriving 
(Ortberg, 2010:14) can have a positive impact on them, by merely observing them. 
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In a study of late adolescents’ discovery of their life purpose, the researchers had 
young people read about individuals who lived lives that were inspiring and purposeful 
(Suttie, 2016:1). The results of the study indicated that after reading about other 
influential people, the late adolescents were encouraged to ponder their own life 
purpose. Following that exercise, they rated themselves as being more purposeful and 
they rated their well-being higher. When late adolescents who have a source of 
inspiration from a person they admire, it can be helpful to assist them in the discovery 
of their life purpose (Suttie, 2016:2). 
 
According to Taibbi’s research (2014:63-64), there is an exercise that can assist in the 
discovery of one’s life purpose.  In the exercise the participants are instructed to think 
back to their childhood dreams and the person to whom they admired as a child.  The 
description of their childhood dreams and the person who they admired revealed 
volumes about what the participants wanted to be in their adult lives.  This recollection 
was used to reveal and tap into the participant’s core desires of the life purpose (Taibbi, 
2014:63-64). 
 
A vision or dream is a longing and not a wish. It is a big picture of how one’s future life 
could be. This is one’s life of working, contributing, loving, living and having fun 
(McLean & Hudson, 2011:156). 
 
Damon (2008:43a) suggests that a person who is living with a sense of calling inspires 
others to find a deeper meaning in their work lives. This admired individual has 
something contagious about them. This is when the person is doing ordinary tasks yet 
expresses a magnificent glow in how they do life (Damon, 2008:16a). The participants 
shared how they began allowing themselves to dream and fathom how they could 
make a difference. 
 
The following quotations show how the participants dream they could make a 
difference: 
 
“I am seeing myself in that position working with children…putting myself in their 
shoes.” (Participant 12) 
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“When I was a kid, small, I would say I want to be a musician…I still felt kind of 
a yearning towards it, a calling, if you can call it that.” (Participant 5) 
 
“I really believe that it’s a calling. Um so ja…then I started dreaming about it.” 
(Participant 4) 
 
“I would like to have my whole being be like the whole - who I am the whole 
person and everything…I had…a picture for myself as this is what I want to do.” 
(Participant 1) 
 
“Pictured myself…on stage…and singing, preaching…” (Participant 4) 
 
“…still…um, ja, well, I think to be still is to really focus on…to focus on God and 
then through that you can get visions or ideas that pops in your head and I think 
that’s when God talks to you the most is in the stillness.” (Participant 3) 
 
“I’ve been called for worship ministry…and I see it.” (Participant 5) 
 
“…autism kids…Down Syndrome…to make them feel they’re not that different.” 
(Participant 3) 
 
“…um I wanna be that leader on the camp, I wanna be the person who 
introduces the scared, small one…” (Participant 2) 
 
According to Schwartz, et al. (2013:340), the period of late adolescence is a time for 
one to imagine what the future could look like and be like. A dream or a vision is seeing 
a future reality with the mind’s eye. Everything is first created in a vision or a dream 
(Covey, 2004:70). 
 
Throughout the interviews, the participants began to reveal their dreams of their life 
purpose. They articulated their vision where they will be fully alive and make a 
difference. After their dreams were established, they moved towards the next steps to 
make the vision a reality. According to Quinn and Quinn (2009:56), purpose-centered 
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living is more than merely having a goal. They argue that a vision of one’s future may 
play a role in getting extraordinary results in one’s life. 
 
During the dream phase, the participants came in touch with the vision of their desired 
future. Their vision first brought them to aliveness and excitement. Only after the 
participants came alive to the dream of their future did they begin to move forward step 
by step, and set up goals. For their dreams to become reality, the dreams had to be 
doable and maintainable. The participants felt the need to create obtainable goals, and 
to clarify the dream of their vision of their life purpose. 
 
In the dream phase of the GEMs 4-D model, the participants could picture themselves 
in the future. Firstly, they found it helpful to observe people who live with a glow. 
Secondly, they had thoughts regarding dreams of their lives and how they could make 
a difference. 
 
3.4.2.2 Late adolescents’ journey started in their hearts and minds and it is a 
process 
 
This journey started when late adolescents (1) moved forward step by step and set 
new goals, and (2) made sure that their goals are sustainable and realistic. Only after 
the participants came alive to a dream of their future, did they begin to move forward 
step by step and set goals. 
 
The following quotations refer to their step by step process of setting goals. 
 
“…start small and work on the small things and learn from that.” (Participant 1) 
 
“…at this point, I’m just taking it one step a day. Going through things as they 
appear, so at this point just trying to get more clients. As I get more clients, I’ll 
get more tutors.” (Participant 8) 
 
“It is small steps skills that I’m learning now…going to use later…” (Participant 
7) 
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“My next goal…is the piano…then cello…” (Participant 5) 
 
“…see the end results because otherwise you don’t know what you are working 
towards.” (Participant 7) 
 
“It’s gonna be a process.” (Participant 1) 
 
“Create a smart goal…is it sustainable…realistic.” (Participant 1) 
 
According to Yeager and Bundick (2009:5), one who has a life purpose will then be 
required to have goals and obligations. These goals can be desires for the benefit of 
others in addition to the concerns for oneself. In this study, the participants’ goals came 
from an intentional search of life purpose. It is a life where daily behaviours are directed 
by an established purpose which, in turn, creates clear, intentional, and lifelong goals 
(Zilca, 2014:1). The late adolescents interviewed stated that their goals and motives 
gave a deeper reason for life that influenced their daily behaviour in a positive way 
(Damon, 2008:22a). 
 
Goals are not the same as purpose; goals come from purpose. One needs to embrace 
the “why?” of their purpose before selecting the “what?” of their goals (Lieder, 
2015:22). The sense of “why” one is reaching for a goal will assist in completing it. For 
the participants, it was clear that their goals came from their purpose. Purpose is more 
than a job, or a role, or a goal. It is the belief that one’s life truly matters and is a part 
of something bigger than oneself (Lieder, 2015:23). 
  
Hill, Burrow and Bronk (2014:74), in a recent study of American and Canadian 
students, found that life purpose was most attainable to those who were at the same 
time committed to their life goals. When they have a long-term goal, it produces what 
is referred to as “grit”. Grit is defined as both passion and perseverance for one’s goals 
(Hill, et al. 2014:74). For late adolescents who are students, a life purpose has a 
positive effect in determining if they will have grit and stay with their academic goals 
(Hill, et al. 2014:74). 
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During the interviews, the participants consistently referred to creating goals and 
moving their lives forward in a step by step way. The late adolescents arrived at a place 
in their lives where they realised that they needed to start small, building on it to 
eventually see something closer to what they dreamed about. For them, goals are 
building blocks that will take them towards their life purpose. The participants indicated 
that they were working towards goals with specific results in mind. They made sure 
that their goals are sustainable and realistic. 
 
At this point, the participants had described their discovery and dream phase on the 
journey to their life purpose. According to the GEM’s 4-D model of appreciative inquiry, 
the next phase is the design phase (Watkins, et al. 2011:85-86). 
 
3.4.3  Design phase 
 
Late adolescents were of the opinion that their plans drove them to step out of their 
comfort zone and systematically move towards their goals. In this design process (1) 
they took some initial steps out of their comfort zone, (2) they experienced some 
detours along the way, and (3) they identified the value of a mentor, teacher or guiding 
professionals and parents. 
 
3.4.3.1 Late adolescents took some initial challenging steps out of their comfort 
zone 
 
The late adolescents planned and designed various activities to step out of their 
comfort zone in spite of some personality traits, like being introverts. They (1) exposed 
themselves to challenging situations, (2) they made a point of meeting other people, 
(3) they developed their strengths and talents by getting to know themselves better, 
and (4) they acknowledged their passion and stayed true to it. 
 
The following quotations reflect the participants’ exposure to challenging situations 
outside their own comfort zone. 
 
“I’m actually a big introvert…I’m alone and that was the first to becoming the 
person I am today…” (Participant 2) 
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“Life begins at the end of your comfort zone…pushing the boundary…I’m 
actually a big introvert.” (Participant 2) 
 
“Going out of your comfort zone.” (Participant 11) 
 
“I went to Mozambique which was the biggest part of my life…we went on an 
outreach…there was a little girl...” (Participant 2) 
 
“Going to places that I’m not comfortable with…Hillbrow. Um, the first time I’ve 
been there I was scared but I was more…look at the people around you. They’re 
in need, um, and you have so many that you can give.” (Participant 2) 
 
“I want to go do some community work now in the June holiday in a…Hillbrow 
hopefully, to come…to get some of that experience…” (Participant 1) 
 
Their design drove them forward to step out of their comfort zones and moved them 
step by step towards their goals. This is where they operated at high levels of 
enthusiasm and had a willingness to take risks. The participants described their initial 
steps out of their comfort zones, and risks, challenges, new places, new people and 
new experiences were a part of their design phase. 
 
Based on Cook-Deegan’s (2015:1) findings, there are several common experiences 
among late adolescents who had discovered their life purpose. Travelling abroad, 
spending extended time in the natural world, involvement in a meaningful social 
change project, and establishing a contemplative practice were all experiences found 
to have assisted in the discovery of their life purpose (Cook-Deegan, 2015:1). Young 
people returned from these experiences with a discovery of their life purpose. 
 
Going out of their comfort zone provided the participants with opportunities to look at 
the world from a different perspective. Exposure to the pain and suffering of others, 
cross-cultural experiences, volunteering and meeting new people in other communities 
gave them new perspectives. These experiences took the participants out of their 
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comfort zones, which gave them their next steps on their journey of discovering their 
life purpose. 
 
Living one’s life purpose requires one to take risks and leave one’s comfort zone 
(McNeal, 2007:2). This implies that if one refuses to take risks by leaving one’s comfort 
zone, one will find it hard to move towards one’s dreams. Schwartz, et al. (2013:348) 
suggest that leaving the comfort zone is associated with late adolescents who have a 
desire for a wide range of experiences, before they settle down into adulthood. For the 
purpose of this study, participants had to move out of their comfort zones by taking 
risks (Brown, 2015:5). It is the action and engagement of the risked activity that will 
take one outside one’s comfort zone. 
 
Late adolescents need to seek opportunities for proactive exploration and experiences, 
related to their potential life purpose (Burrow, et al. 2014:1). When late adolescents 
step out of their comfort zones, positive changes may occur in their lives (Lopez, et al. 
2015:400). It is with the encouragement of stepping out of the comfort zone that 
individuals learn several lessons. There is growth in the understanding of a wide variety 
of different cultural groups, in gaining new friendships within a larger social circle and 
in helping other people who have been marginalised (Lopez, et al. 2015:400). 
 
One of the ways they experienced going out of their comfort zone was through cross-
cultural experiences. The participants went to the rural areas of Mozambique, to the 
inner-city slums of Hillbrow, and to the informal settlement of Zandspruit. 
 
As reported by Habitat for Humanity in Great Britain, Manuela Campbell first found her 
life purpose through working aboard (Campbell, 2015:2). She served with Global 
Village Build in Romania and that is where she experienced true meaning in her life. 
After that experience, she was an employee of Habitat for Humanity and served as the 
head of volunteering (Campbell, 2015:2). 
 
Other steps out of the comfort zone for the participants were through the opportunity 
of serving as a volunteer. The late adolescents experienced serving others as 
becoming part of something bigger than themselves. It exposed them to needs in other 
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communities which they were previously ignorant of. These experiences helped them 
filter through a process of clarity about their passion and their life purpose. 
 
Volunteering not only builds character, but it is also a helpful source of sparking 
interests that may develop into a life purpose (Damon, 2008:158a). Among late 
adolescents, it has been found that there is a significant relationship between 
volunteering and life purpose (Law & Shek, 2009:863-864). The authors argue that late 
adolescents who volunteer more often, tend to express a life purpose. Volunteering 
contributes to the overall positive development of late adolescents (Lopez, et al. 
2015:119), and it contributes and increases satisfaction in one’s life. Experiences of 
volunteering is one of the most gratifying human activities (Lopez, et al. 2015:399). 
Living out one’s life purpose brings meaning in life as one contributes to the lives of 
others. 
 
One of the brave steps out of the participants’ comfort zone was to make a point of 
meeting new people. In spite of some personality traits like being introverted, they 
exposed themselves to challenging situations and new people. They needed courage 
to connect with new and different people. These connections could be considered as 
developing opportunities to explore other people and their life purposes. 
 
Making friends and connections outside one’s own comfort zone is vital. One needs to 
build a circle of people separate from the connections one feel at ease with. This 
broadens the base of the participants’ input in their lives (Goleman, 2013:75). 
Individuals are encouraged to connect with important people in their field of interest. 
One needs to risk and ask for input and assistance from other people (Giolando, 
2016:3). 
 
The following quotations illustrate where the participants developed their strengths, 
talents and passion by getting to know themselves better. 
 
“Start by being a co-worker for ministry…” (Participant 2) 
 
“I am working in welfare…” (Participant 1) 
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“Then I started to actually test it, um, through…outreaches to help people to 
work with children.” (Participant 3) 
 
“I sang in the youth group for two years.” (Participant 7) 
 
“I have a yearning towards community, towards a certain place where I would 
be considered an outsider.” (Participant 5) 
 
“Study far away…do it voluit (full out).” (Participant 12) 
 
The participants shared their experiences of designing their lives according to what 
they believe they are supposed to do with their lives. Some indicated that the first step 
into developing their strengths and talents felt like a test. They started by just working 
alongside somebody else. During this time, some of them volunteered at a charity 
organisation. This exposure to opportunities that are in alignment with their life purpose 
gave them valuable experiences in developing their talents, strengths and passion. 
These experiences contributed towards how they designed and developed their 
understanding of their life purpose. 
 
3.4.3.2  Late adolescents experienced some detours along the way 
 
Some of the participants shared how (1) their families and friends did not support their 
choices and could cloud their vision, (2) they experienced failure as helpful, and (3) it 
was hard work and a never-ending journey. The participants shared that they 
experienced setbacks and challenges in their journey towards making their dreams a 
reality. These unplanned and non-designed experiences increased the challenge to 
move forward on the journey of discovering their life purpose. 
 
The following quotations point out that the participants’ family and friends did not 
always support their choices. 
 
“They won’t really support because a musician isn’t very practical when you 
think about funds.” (Participant 5) 
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“You should be allowed to make your own decision. It’s not your parent’s 
decision for what you want to do with your life forward.” (Participant 4) 
 
“…with not being something that someone else might expect.” (Participant 1) 
 
“Not listening to society and what everyone else says.” (Participant 11) 
 
“Don’t worry about what others think…” (Participant 10) 
 
“…there wasn’t really support from my parents…” (Participant 5) 
 
“Regardless of what other people are expecting.” (Participant 11) 
 
“Do what you want and not what everyone else wants you to do.” (Participant 
5) 
 
“Parents were like “but you’re wasting your talents.” (Participant 1) 
 
Participants referred to some of the views from their family and friend circles, as a 
detour on the journey to their life purpose. Their vision for themselves was quite 
different than the opinions of others, including their parents. They shared how they 
dealt with voices that were not consistent with their own. Some of the participants had 
family and friends who did not support their dreams and made it very hard for them to 
get clarity about what they believe they want to pursue in life. 
 
The participants were also aware of the societal norms and peer pressures that could 
take them away from their understanding of what their life purpose was about. They 
chose to resist the pressure of the expectations about their lives, which they received 
from family and friends. It was vital for them to hold on to their dreams, regardless of 
what other people may want for them (Demartini, 2010:124). 
 
The following quotations indicate that experiences of failure were perceived as helpful. 
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“The fact that I dropped out of university-where most people feel that it’s a huge 
failure, it actually helped me to overcome an issue I had with dealing with 
failure.” (Participant 8) 
 
“You have to make mistakes sometimes. I think that’s how you learn…for me it 
is hard.” (Participant 4) 
 
“Dropping out of university…I feel like the failure helped me more than the 
successes helped me.” (Participant 8) 
 
Late adolescents can learn from their own failures (Greve, Rothermund & Wentura, 
2005:42). Individuals can be the producers of their own personal development. They 
can learn from times of thriving and times of failure. Both flourishing and failing times 
can be beneficial to the development of an individual. It is possible that failing 
experiences can be helpful if the individual desires to grow (Greve, et al. 2005:42). 
 
Failure can become one’s nourishment since the conditions for nourishment is 
sometimes locked up in one’s failure (Brown, 2015:214). When you become vulnerable 
and acknowledge you are only a human being, you can make decisions to rise above 
your failures (Brown, 2015:214). It is in the time of perceived failure one needs to be 
careful to distinguish the difference between failure and considering one’s self as a 
failure. It is through failure that one learns to rise again and to potentially conquer the 
fear of failure itself (Brown, 2015:214). When individuals fail, there can be a new 
awareness that invigorates and reignites their sense of life purpose (Brown, 2015:5).  
Based on Loscalzo’s finding (2014:955), failure is an opportunity to stop and to become 
self-aware.  Therefore, failure can be therapeutic in the resistance of becoming self-
absorbed or arrogant in one’s life (Loscalzo, 2014:955). 
 
There are benefits for late adolescents in both failure and confusion. Failure can assist 
in developing a growth mindset. One must come to a place of confusion; identifying 
one’s lack of understanding is a vital part of developing self-awareness. This type of 
self-awareness also can assist in finding one’s life purpose (Price-Mitchell, 2017:2).  
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Psychologists have observed that when a student is learning a new skill, there is a 
pattern called the “J shaped curve”. This pattern is when a student struggles to master 
a difficult new skill (Damon, 2008:38a). The “J shaped curve” may be helpful in viewing 
detours as an important part of late adolescents’ discovery of life purpose (Damon, 
2008:38a). The late adolescents may experience a dip, or a decline, in their 
performance prior to the rise of achievement in learning a task. These errors or 
mistakes made in the initial stages of a person learning new skills may be considered 
“growth errors” (Damon, 2018:38a). 
 
For late adolescents to find life purpose is a journey that includes difficult challenges 
and detours. They need to take some initial steps towards their life purpose while at 
the same time having to face challenges, detours and difficult situations. Awareness 
of the challenges will help them to build strength and courage to get closer to their life 
purpose (Gregston, 2009:1). The participants found encouragement in allowing their 
pain, mistakes and failures, to be their teachers. They used these challenging 
situations as opportunities for growth. 
 
The following quotations from the participants indicate that it is hard work and a never-
ending journey. 
 
“Ja, I think the obstacles are there for a reason. I don’t think they’re there to 
throw you off…I think they’re there to test if you definitely want that at the end.” 
(Participant 12) 
 
“…the process of discovering your purpose builds your character. It builds who 
you’re going to become when you’re in that position.” (Participant 3) 
 
“They have an orientation. It’s really, really difficult…helps you become more 
independent.” (Participant 7) 
 
“Sometimes, yes, your calling is a struggle.” (Participant 5) 
 
“…you need that development through growing through the struggles…” 
(Participant 3) 
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“I was struggling the whole time.” (Participant 4) 
 
“I have to work really, really hard.” (Participant 11) 
 
“Hardest time in my life…leaving.” (Participant 12) 
 
“I’m gonna work hard.” (Participant 10) 
 
“Don’t settle down, stay hungry.” (Participant 9) 
 
“I think I will keep pushing and pushing until I am at something on a massive 
scale.” (Participant 7) 
 
The reality is that hard work and overcoming significant obstacles are part of finding 
happiness and life purpose (Damon, 2008:32a). In a study where late adolescents 
were interviewed, it was reported that hard work was enjoyable and an emotionally 
satisfying process (Damon, 2008:98a). In assisting late adolescents in their 
understanding of life, reality and purpose are like seeking and putting together the 
puzzle pieces of one’s life. This seeking boils down to hard work (Bagby, 2007:29). 
 
It is hard work to face and work through difficult times. This challenged participants to 
examine their lives in an ongoing way. The detours in life let one ask the question “what 
am I living for?” (Leider, 2015:5). The participants indicated that hard work acted as a 
catalyst on the journey of discovering their life purpose. Life purpose can become more 
evident when one learns how to handle difficult situations. Some of the participants’ 
most meaningful experiences came through hard work while facing difficult challenges, 
and at the same time finding solutions for the challenges. According to Quinn and 
Quinn (2009:62), individuals who live with a life purpose indicated that they felt 
empowered when they worked hard and eventually overcame challenges or detours 
that seemed impossible. 
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3.4.3.3  Late adolescents valued mentors, teachers, guiding professionals and 
parents 
 
As a part of the design phase, late adolescents were of the opinion that (1) being 
exposed to the reality of mentors, teachers and guiding professionals brought insight 
into the process, and (2) parents played an important role in supporting their children’s 
interests and talents. 
 
The following quotations reflect the value of being exposed to mentors, teachers and 
guiding professionals. 
 
“I went for, um, a lot of personality tests and, um, tests where they say what 
your strong points are…” (Participant 12) 
 
“Getting professional advice.” (Participant 12) 
 
“It helped me to be the same person as the leader on that camp.” (Participant 
2) 
 
“I had a teacher at school who I was very open with and I trusted her.” 
(Participant 12) 
 
“You can see that it wasn’t just something that she separated from who she was 
- it was her whole being was there.” (Participant 1) 
 
“My teachers at school who I trusted, I started talking to them.” (Participant 12) 
 
“Someone like a mentor…” (Participant 3) 
 
“I spoke to a few people, like leaders…they said they will help me develop these 
strengths.” (Participant 7) 
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“Other people see things that you don’t see…so it will be wise to listen to them.” 
(Participant 7) 
 
“I learnt so much from other people.” (Participant 6) 
 
In the interviews, the participants shared that one of the steps of moving forward 
towards their goal was found through mentors, guides and even job shadowing. These 
can be considered as relationships that played a guiding role in their lives. The late 
adolescents experienced these guiding relationships as invited wisdom from respected 
individuals and trusted voices. These relationships came from older and more mature 
individuals who were willing to guide, to advise and to direct the participants. The 
participants trusted these individuals who played a guiding role in their lives and felt 
they wanted the best for them. Inviting trusted people into one’s discerning process is 
highly valuable. It can be a life coach, counsellor or a family member who can assist 
in designing one’s life purpose (McNeal, 2007:157). 
 
One of the guiding relationships for the participants was a career guidance 
professional. These professionals offered a different perspective to the participants in 
the discovery of their life purpose. The professional based their input on an objective, 
professional and tested opinion. They took facts, research and general indicators to 
assist in the discovery of the participants’ life purpose. 
 
A collaborative relationship with a professional may assist one in clarifying their life 
purpose. There is a need for occupational professionals and life coaches to contribute 
to one’s vocational aptitude (McNeal, 2007:161). According to Crisan, Pavelea and 
Ghimbulut (2015:128), career counselling or professional guidance in career planning 
can assist late adolescents in developing awareness to act responsibly when they are 
facing career-related choices. Career planning programmes can also play a vital role 
in empowering late adolescents to actively pursue and decide on their career. 
 
Another guiding relationship that participants found motivating was personal 
relationships with mentors, role models, leaders and teachers. By listening to the 
feedback of trusted individuals the participants grew in a deeper awareness of 
themselves and their possible life purpose. As a part of the design phase, becoming 
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aware of others’ voices and their observations was valuable. Their actions and insights 
were valuable in assisting the participants in designing their life purpose. One of the 
key factors to this type of guided relationships is trust. The participants’ willingness to 
listen to individuals who played a guiding relationship in their lives was based on the 
fact that they trusted them. The participants respected the voices of these individuals 
because they reflected integrity and good character. 
 
Trust was present as the participants listened to the advice of these guiding 
relationships. Trust was a repeated component in the participants’ willingness to listen 
to someone’s opinion and feedback. These trusted voices of others acted as mirror for 
the participant to grow in self-awareness as the participants respected the feedback of 
others. The respect came with the understanding that the other person could see 
aspects of the participants’ lives that they might not be able to see for themselves. 
 
Specific adults around a late adolescent can be of profound assistance to them 
thriving, even in the midst of turmoil and bewilderment. This occurs when the late 
adolescent perceives that the adult believes in them. Individuals who are mentors and 
role models are people who represent models of noble behaviour in service and good 
causes. Late adolescents need people with flesh and blood to be examples. They have 
real stories and inspiring experiences to share. For the late adolescent, these personal 
guides encourage and inspire them when the journey becomes difficult. 
 
Late adolescents can find an apprentice-like relationship particularly helpful. Davis 
(2017:3) suggests that it is good for a late adolescent to test their proposed purpose. 
One should take deliberate actions to test it, thus apprenticeships and internships can 
be helpful. It can allow one to get experience to see if the proposed purpose feels right 
to them for a sustainable amount of time. By spending time with mentors, guides and 
professionals, late adolescents can begin to discern if the advice from guiding 
individuals is helpful (Davis, 2017:3). These are individuals who can provide much-
needed feedback, counsel and comfort in one’s search for life purpose. 
 
One of the benefits of close relationships is how they can keep one grounded in who 
one really is (Demartini, 2010:126). Friends, family, teachers, and co-workers can all 
play their part in giving individuals feedback about what they see in the late 
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adolescent’s life. With feedback, they can be inspired to do what they love and to serve 
others (Demartini, 2010:126). These are people who have one’s best interest at heart 
and people who truly know the person (McNeal, 2007:32-33). It is crucial that they 
receive honest feedback and initiate meaningful conversations about their life and their 
future (McLean & Hudson, 2011:36). 
 
Everyone needs people in their lives who will give honest and caring feedback (Cloud, 
2016:65). Cloud (2016:17) argues that these valuable people influence a person 
physically, emotionally, intellectually, and spiritually as they help them find their 
purpose in life. Feedback from others does not create talent, it only encourages it. A 
person is not limited by their abilities but by their own limited awareness of self 
(McNeal, 2007:32-33). 
 
In the interviews during this study, the participants indicated several types of guiding 
relationships that could be trusted. They trusted the voices of their parents, friends, 
family, career guidance professionals, mentors and teachers. 
 
The following quotations indicate parents’ supporting role. 
 
“Parents play a very important role in kind of shaping the way people think.” 
(Participant 11) 
 
“Parents always encouraged us in doing things that we’re good at.” (Participant 
7) 
 
“…my mom took me to a like a person that says to you these are the subjects 
you must take. And they said, um, people, definitely you must work for people.” 
(Participant 4) 
 
“I discovered what my purpose was through my parents…” (Participant 3) 
 
“I also talked to my parents to know what they would say.” (Participant 12) 
 
“The biggest thing that helped me…my parents…” (Participant 3) 
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“I feel like your parents see things clearer than you do…they have your best 
interest at heart.” (Participant 7) 
 
“The biggest, biggest thing that helped me through it all was my parents.” 
(Participant 12) 
 
“I think my parents contributed, um, a lot in this…they saw my potential.” 
(Participant 3) 
 
For the participants, the voice of their parents had a strong influence in the design of 
their life purpose. The participants highly respected and valued their parents’ views. 
Often the parents guided them by sharing what they observed in their child. It was 
believed that the parents could see qualities in the participant that the participant could 
not see for themselves. When the views of the parents were voiced, the participant 
took serious note of the information and deeply processed it. Even though the parent’s 
voice was listened to and valued, there were times when the participant considered 
additional voices as well. 
 
Parents play a critical role in supporting their children’s interests, talents and in finding 
their life purpose. However, earlier there were discussions that a few of the participants 
found initial resistance from their parents in their design for their life purpose, or 
perhaps more accurately, on their career choice. For most of the participants who were 
interviewed, their parents played a significant role in helping them on their journey of 
discovering their life purpose. 
 
A recent study revealed that parents played a profound role in the lives of their children 
concerning career and study choices (The Psychology Notes HQ, 2017:2). In the 
study, 54% of the students reported their parents influenced their career choice, with 
69% of parents influencing their university choice (The Psychology Notes HQ, 2017:2). 
Although parents were encouraged not to decide what their child’s life purpose should 
be, they still played a supportive role in their lives (Flanagan, 2017:3). Research 
suggests that the support and involvement of parents in the lives of the late adolescent 
is critical (Hoskins, 2014:520). Therefore, these supportive roles of parents are 
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essential. The participants experienced that their parents play an essential role in their 
journey of designing their life purpose. 
 
The delivery phase will now be discussed. 
 
3.4.4  Delivery phase 
 
Late adolescents were of the opinion that they can find their life purpose and that one 
never fully arrives in life and should keep on growing as a whole person by (1) having 
a strong belief that their lives have a purpose, and (2) they also believe that they serve 
their life purpose when they have a sense of meaning in life. 
 
3.4.4.1  Late adolescents had a strong belief that their lives have a purpose 
 
Late adolescents were delivering their life purpose through practising a strong belief 
that their lives have a specific purpose. They believed that one never fully arrives in 
life and should keep growing as a person. 
 
The following quotations of the participants indicate that they knew the reasons for 
their lives. 
 
“He (God) knows what his plans are for you.” (Participant 3) 
 
“God will give you your answers….” (Participant 2) 
 
“You have been placed in this, um, on earth for a reason and that reason is to 
fulfil a certain purpose.” (Participant 3) 
 
“God is helping me in a way that I can’t really explain…” (Participant 2) 
 
“God has a purpose for your life. He knows his plans for you.” (Participant 3) 
 
Based on the research of Feenstra and Brouwer (2008:83), vocation is defined as 
discovering one’s identity, understanding the world, and discerning one’s life purpose. 
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Late adolescents who have a good understanding of their vocation or their life purpose 
have been shown to have an overall better adjustment into university life than other 
late adolescents (Feenstra & Brouwer, 2008:83). They suggest that spiritual vitality is 
related to a greater understanding of one’s vocation. Feenstra and Brouwer (2008:83) 
also argued for a parallel path of identity development and the development of 
vocation. This implies that identity development has an impact on one’s vocational 
understanding (Feenstra & Brouwer, 2008:90). Late adolescents’ strong belief that 
there is a reason for their lives has a positive influence on their journey of discovering 
their life purpose.  Kunnen’s (2013:1) research argues that vocational understanding 
is a major task of identity development.  Late adolescent’s strong belief that there is a 
reason for their lives has a positive influence on their journey of discovering their life 
purpose.   
 
Some of the participants connected their discovery of their life purpose with a spiritual 
connection. Culver and Denton’s (2017:274) research on religious attachment and the 
sense of life purpose among emerging adults indicates that late adolescents with a 
close attachment to a spiritual connection have an increased sense of life purpose. 
When this research was repeated, the participants continued to have increased 
understanding of life purpose. A spiritual connection also continued to contribute to a 
positive psychological element of development for the late adolescents to transition 
into adulthood (Culver & Denton, 2017:274). Furthermore, according to King, Clardy 
and Ramos (2014:207), having a spiritual connection strengthens the commitment of 
beliefs, which then creates consistency in their actions. 
 
Damon (2008:45a) found that men and women who were living with a strong spiritual 
connection, stayed true to their life purpose despite persecution or hardships. The 
participants in Damon’s research were reported to be shining with purpose. These late 
adolescents set good examples for all who knew them or heard about how they 
devoted their lives to feeding the hungry, fighting for civil rights, or other noble and 
humane endeavours (Damon, 2008:45a). The late adolescents who were interviewed 
for this research indicated that their spiritual connection helped them to keep on 
moving and sometimes took them another mile down the road to living out their life 
purpose. 
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3.4.4.2  Late adolescents knew they were serving their life purpose when they 
had a sense of meaning in life 
 
The late adolescent participants of this study directed (1) their energy and actions 
towards achieving their goals, (2) were of the opinion that their self-worth was being 
fed, (3) that life became a motion with meaning, and (4) they believed that one never 
arrives in life and it is an ongoing life process. 
 
The following verbatim quotes support that the late adolescents directed their energy 
and actions towards their goals. 
 
“I realised that starting a company…helps people that can’t afford the bigger 
companies.” (Participant 8) 
 
“…help make an impact on someone else’s life.” (Participant 7) 
 
“…it makes you stronger, it helps build your character in achieving what your 
purpose is.” (Participant 3) 
 
“I would like to have my whole being be like the whole who I am. The whole 
person…shouldn’t be something that I am separating from who I am from 
Monday to Friday and then on Sundays I am someone different. I want my whole 
life to be…” (Participant 1) 
 
“I can see myself very happy just helping people.” (Participant 10) 
 
“My purpose definitely is life is something where I want to help people younger.” 
(Participant 12) 
 
“The result will definitely be…living, like, in the rural area…being an open 
door…discipling people through our lives…see the community grow and helping 
them through the seer (pain).” (Participant 1) 
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“It is quite important like focus on what you enjoy.” (Participant 11) 
 
“There is a different process of development to get to their final destination.” 
(Participant 3) 
 
This study’s participants put thought, time and energy into thinking about their future 
and their life purpose. Their goals reflected a journey of moving away from themselves 
to benefit those around them. Some indicate that they would enjoy to start a new 
business, but with a bias towards helping people and not only necessarily for financial 
gain. The goals towards their life purpose included helping people. When they 
discussed their studies, it was vital for them to link their studies in a way to people and 
how they can help them. 
 
Yeager and Bundick (2009:1) found in their research that late adolescents who are 
studying want to see their lives as meaningful. It was important for these late 
adolescents to make sure that their daily studies were inspiring; their academic goals 
equipped them to evidentially make a contribution to others. Through living out their 
life purpose, they want to accomplish something that is meaningful, not only to 
themselves but also to the world beyond themselves (Yeager & Bundick, 2009:1). 
 
The late adolescents in this research indicated that the delivery of their life purpose 
includes that it is supposed to be larger than themselves. The goals for their life 
purpose were more than just enriching their own lives with positive, healthy living, but 
also a desire to contribute to others around them. Life purpose is having a goal in life 
that one cares deeply about others and, at the same time, contributes to the world 
beyond oneself in some productive way (Suttie, 2016:2). 
 
Late adolescents who are delivering their life purpose are living with more positive 
emotions that increase their positive thoughts and positive actions, which influence the 
individuals in positive ways (Quinn & Quinn, 2009:71). These positive emotions and 
actions of those who contribute to others also assist them to think and approach life in 
a more positive way (Quinn & Quinn, 2009:70). 
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The following quotations of the participants indicate that life purpose is feeding their 
self-worth. 
 
“Appreciating why God’s putting me on this journey.” (Participant 2) 
  
“You have been placed on earth for a reason and that reason is to fulfil a certain 
purpose.” (Participant 3) 
 
“Small stuff like that reassured me…I am starting to feel more content with who 
I am and happy with who I am…” (Participant 12) 
 
“I have such a passion for music. When I sing it’s as if everything is right. It’s 
like this is what I was built to do, I was built to sing. I have a voice. I have talent 
to play instruments and it will be a shame not to use that.” (Participant 7) 
 
“Evaluate yourself…am I trying to…am I having an open door…are the people 
actually coming to my house…” (Participant 1) 
 
The participants shared how they became appreciative when they got a sense of their 
life purpose. They experienced that their lives matter and they are on this planet with 
a purpose. This led them to believe that they are meant for something more than they 
had originally thought. As they evaluated their own development in the context of their 
life purpose, they felt their self-worth was also growing. Developing and growing in 
their self-worth or their perceptions of themselves, affirmed the trajectory and direction 
of where their lives are heading. They felt that these positive experiences about 
themselves were helpful in their journey of fulfilling their life purpose; it built their self-
confidence and their self-esteem. These positive experiences of who they are and what 
they are capable of doing, affirmed to them that they had discovered their life purpose 
and were in the delivery phase of the process. 
  
The following quotations of the participants reflect that in living one’s life purpose, life 
becomes in motion with meaning. 
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“A feeling inside that’s a peace, you know when something just feels right.” 
(Participant 7) 
 
“Fulfilment. Really just take in and being in awe of what I’ve been created for…” 
(Participant 5) 
 
“…the purpose of my life is to be happy, not necessarily happy in, like a very 
cliché way, but happy in what I’m doing, happy with helping children, happy with 
what I am studying, happy with my friends, happy with my parents…” 
(Participant 3) 
 
“Someday you’re gonna have to enjoy your work.” (Participant 4) 
 
“It’s what you love doing.” (Participant 7) 
 
“The result will definitely be…living, like, in the rural area…being an open 
door…discipling people through our lives…see the community grow and helping 
them through the seer (pain).” (Participant 1) 
 
In the delivery of one’s life purpose, it is generally accepted that it leads to a deeper 
sense of meaning in life which is associated with various positive outcomes (Yeager & 
Bundick, 2009:5). The authors argue that the delivery of one’s life purpose has been 
found to lower depression and increase positive emotions with a greater life 
satisfaction. Late adolescents’ delivery of life purpose prevents problems of apathy 
which may contribute to high rates of high school dropouts, substance abuse, 
adolescent depression and suicide (Yeager & Bundick, 2009:5). On the other hand, 
late adolescents who are living out their life purpose experience a sense of deep 
enjoyment, happiness, significances and energy (McNeal, 2007:19-20). 
 
Purpose is more than an experience of happiness; it is more of a sense of peace and 
fulfilment. It is an integration and continuation of the unfolding of one’s own being (La 
Bier, 2011:1). In contrast to a life orientation around happiness, research indicated that 
meaning and purpose is about nurturing inner peace and joy (Wong, 2011:3). 
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People are made to live with inner peace and lives that are flourishing (Ortberg, 
2010:10). He argues that one can do this by receiving life from outside themselves, 
creating vitality within one’s self and producing benefits beyond one’s self. One 
flourishes at a time when one is in harmony with others, creation and oneself (Ortberg, 
2010:14). This suggests flourishing means moving towards the best version of oneself. 
Late adolescents who have delivered their life purpose experience a life where they 
feel at peace with themselves. This is a space where they experience inner fulfilment 
about the meaning and purpose of their lives. 
 
Aliveness is what a person experiences when they begin to live out their life purpose. 
According to Ortberg (2010:13), a flourishing life is the result of a person who focuses 
on others. Their primary focus is not on themselves or their own happiness, but it 
includes others. Ortberg (2010:29) states that a lack of being other-centered is 
considered a mental health problem. He suggests that it is not depression or anxiety, 
but a failure to thrive which is the challenge. In other words, life purpose is life-giving. 
 
According to Greve, et al. (2005:42), there are specific indicators of late adolescents 
who are thriving. A thriving late adolescent can be defined as one who is wholistic, 
integrated, and positive in their mental and behaviour life. This is evidence of the late 
adolescent growing in their moral, civic and spiritual identity (Greve, et al. 2005:42). 
Thriving late adolescents will integrate their individual and community identity. 
 
Thriving youth become Erikson’s generative adults (Greve, et al. 2005:42). Generative 
adults are productively building themselves, those around them, as well as their 
communities. They invest in themselves, in others, in families, as well as the wider 
community (Greve, et al. 2005:42). 
 
A study that compared the differences between people who live with happiness versus 
those who live with a focus on meaningfulness, indicated that the two had many 
similarities (Parker, 2015:1). The researcher found that there were also significant 
differences between the two. Happiness was connected with being a taker rather than 
a giver, while living with a sense of meaning was connected to being a giver (Parker, 
2015:2). Another study by Grewal (2014:3) indicated that givers reported higher levels 
of meaning in their lives compared to the takers. When individuals spent time with 
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people they love, their lives were more associated with meaningfulness than happiness 
(Grewal, 2014:3). He argues that even simple daily tasks that might seem mundane 
can bring a sense of meaning over time. Activities such as cooking, cleaning, 
meditating, emailing, and serving others appeared to bring more meaning to people’s 
lives, but these activities do not necessarily bring them happiness (Grewal, 2014:4). 
 
The participants emphasised that to deliver their stated dreams their actions need to 
remain focused on their life purpose. They must make their choices consistent with 
their life purpose. As stated in the discovery phase, their values and life purpose will 
assist them in their choices and decisions in all areas of their lives. 
 
The late adolescent participants of this study indicated that one of the signposts of 
living a life of meaning is through contributions to others. The participants believed they 
would know they are serving their life purpose when they have a sense of meaning in 
their lives. 
 
The following quotations of the participants suggest that one never arrives in life and 
should keep on growing as a person. 
 
“Keep dreaming…you never arrived…it’s gonna be worth it…” (Participant 2) 
 
“There is a different process of development to get to their final destination.” 
(Participant 3) 
 
“…be a very open-minded person…” (Participant 7) 
 
Life purpose is not merely discovered at one point in time, then it is a completion of the 
discovery process (Lieder, 2015:xiii). Life purpose can be reimagined and 
rediscovered. It is an ongoing process of evolving. Therefore, life purpose can be 
redesigned at different phases in one’s life; during a detour, a crisis, or even through 
a major life transition (Lieder, 2015:xiii). A new sense of purpose may be triggered 
when one reaches a particular age, a challenge, or a natural evolvement of what one 
has already discovered (Lieder, 2015:27). In other words, finding one’s life purpose is 
a lifelong journey (Gregston, 2009:2). Most individuals do not discover their life 
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purpose overnight or all at one time. It grows and becomes cleared over time as one 
takes steps forward in the direction of one’s understanding of one’s life purpose at that 
time (Maxwell, 2015:85). Life purpose is not static, it is an ongoing, unfolding, evolving 
journey (McNeal, 2007:10). 
 
The purpose of this research was to understand how late adolescents discover their 
life purpose. Currently, there are many challenges and barriers for late adolescents to 
transition from adolescence to adulthood. In an interview with Kendall Bronk (Suttie, 
2016:1), a leader in the field of life purpose from a psycho-educational perspective, the 
article summarised the concerns for late adolescents and the need to discover their 
life purpose. Many psychologists and educators are concerned that late adolescents 
are falling through the cracks at their schools. The adolescents are unmotivated to 
learn and are bored in their classrooms. Many of them are merely going through the 
motions of school, or dropping out of school (Suttie, 2016:1). 
 
The challenge in growing and developing one’s life purpose is learning to reframe one’s 
questions, letting go of what is no longer applicable, and taking on new questions 
guided by one’s increased evolvement and a better understanding of one’ life purpose 
(Lieder, 2015:29). 
 
In conclusion, the late adolescents interviewed in this research indicated that even 
though they have discovered their life purpose, it is not necessarily cast in stone. In 
their understanding of life purpose, one’s life purpose is something that keeps on 
evolving over time. The participants were still young, yet they were aware of the fact 
that life purpose keeps on evolving, growing, and morphing. They believed that it would 
eventually become something even clearer and richer than they initially thought. 
 
3.5  RESEARCHER’S PERSONAL NOTES 
 
As the researcher of this study regarding how late adolescents discover their life 
purpose, I found the experience enriching, interesting and helpful. Because I sit almost 
daily with people searching for their life purpose, it is my desire to honestly be able to 
assist them in this extraordinary journey. People only live once; life is a precious gift 
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and one worth spending well. I believe God does have a unique and important life 
purpose for all. 
 
I have had a curious and twisting journey in discovering my own life purpose. 
Interestingly, my life purpose is to assist others in discovering their life purpose and to 
facilitate them towards becoming fully alive. I currently experience that in facilitating 
others in their search for life purpose, I am living out my own life purpose. 
 
The participants of this study were eager to share their journey of discovering their life 
purpose. They showed anticipation and energy when sharing their stories. There was 
a bit of shyness in revealing such a personal and challenging journey, however, once 
they began unpacking the steps they followed, they relaxed and shared freely. It was 
apparent that they had never shared the personal journey in such detail. For them, this 
was a first time to open up their hearts concerning their life purpose. For some, the 
journey of discovery started when they were quite young, during their early childhood. 
For each one of the participants, sharing their story seemed essential to them. 
 
They shared about their journey and recalled the steps, feelings, experiences and 
moments when they felt some clarity about their life purpose. For most of them, their 
faces lit up as they shared the sequence of the events. Some of the moments they 
shared were filled with traumatic experiences of their personal family challenges, as 
well as those who are suffering. Some recalled their stories as being deep in thought 
and almost in a dream-like state. They described their dreams and plans for the future 
and what they desired to contribute to the lives of others. The young men were less 
emotional when they shared their stories, although they seemed vulnerable and 
thoughtful. The young ladies shared their journeys with more excitement and 
anticipation, while they recalled challenging events and heartfelt experiences. 
 
I found that the late adolescents were mature, self-confident and had a desire to make 
their lives count. They were well rounded in various areas of their lives. They had 
strong relationships with family, friends and their communities. They cared about their 
physical appearance, seemed comfortable in their own skin and had a visible glow 
about them. 
 
 91 
Throughout the thought-provoking and inspiring books, articles, journals and stories I 
have encountered in this journey of the discovery of one’s life purpose, there has been 
one thought that continues to stand out and touch me profoundly. Buechner (1993:119) 
described how one discovers life purpose when he said, “The place God calls you is 
the place where your deep gladness and the world’s deep hunger meet”. He suggested 
that to live out one’s life purpose involves both deeply looking inward and deeply 
looking outward. In reflecting on his suggestion, one can move from inner clarity and 
understanding towards outer serving and contribution. This journey of discovering 
one’s life purpose will eventually take one to where one experiences joy, fulfilment, 
and happiness as a person. 
 
3.6  SUMMARY 
 
The results from the data of the interviews conducted in this study were presented in 
this chapter, together with a literature review to support the findings. In Chapter 4 the 
psycho-educational guidelines are presented, and the study’s conclusions and 
recommendations are discussed. 
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CHAPTER 4 
DESCRIPTION OF PSYCHO-EDUCATIONAL GUIDELINES, 
CONCLUSIONS AND RECOMMENDATIONS 
 
4.1 INTRODUCTION 
 
In this chapter, the psycho-educational guidelines for late adolescents to discover their 
life purpose are discussed. The conclusion of the research and recommendations also 
form part of this chapter. 
 
The rationale for this research study was to provide possible assistance in the 
challenges that late adolescents are currently experiencing in finding life purpose and 
in their transition into adulthood. This study provided some insights and psycho-
educational guidelines. These guidelines were designed to develop a better 
understanding of oneself, others, and new practical ways of responding to one’s life. 
These psycho-educational guidelines are meant to assist late adolescents in their 
discovery of their life purpose. 
 
In their research, Zika and Chamberlain (1992:135) stressed the importance of life 
purpose in late adolescents’ lives. The study found a consistent and robust indication 
that life purpose is a prediction of psychological well-being. This research reported that 
life purpose is consistently related to positive mental health outcomes while 
meaninglessness or a lack of purpose is associated with pathological outcomes (Zika 
& Chamberlain, 1992:135). Molasso (2006:8) suggests that psycho-educators and 
professionals need to establish a means to assist late adolescents in the discovery of 
their life purpose. Molasson’s research (2006:8) viewed a strong and positive 
correlation between late adolescent students attending university and their experience 
of a sense of life purpose. 
 
This research followed an appreciative inquiry design method. Appreciative inquiry 
recognises the influence of past events; however, psycho-educational interventions 
primarily focus on the present and the future (McIntyre, 2006:3). The researcher 
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carried out this study to gain an understanding of how to assist late adolescents in the 
discovery of their life purpose. 
 
The following research questions were asked: 
 
• How do late adolescents discover, dream, design and deliver their life purpose? 
• What can be done to facilitate late adolescents discovering their life purpose? 
 
The purpose of this research was to understand late adolescents’ discovery of their life 
purpose, and to describe guidelines to facilitate late adolescents’ discovery of their life 
purpose. Based on this purpose, the objectives of this research were: 
 
• to explore and describe how late adolescents discover their life purpose; and 
• to describe guidelines to assist late adolescents in the process of discovering their 
life purpose within a psycho-educational perspective. 
 
To achieve the purpose and objectives, a qualitative research design was used. The 
research was qualitative, exploratory, descriptive and contextual in nature. The study 
was approached from the basis of a post-modern, constructivist philosophy of science. 
The researcher conducted interviews using the appreciative inquiry approach, to 
collect data from the participants who were between the ages of 18-22 years old. 
 
4.2 PSYCHO-EDUCATIONAL GUIDELINES TO ASSIST LATE ADOLESCENTS 
IN THEIR DISCOVERY OF THEIR LIFE PURPOSE 
 
Due to my opportunity over the years to assist individuals in clarifying questions about 
their life purpose, I have discovered they want to know how they can find their life 
purpose and have meaning in their daily lives. This research was thus conducted for 
the purpose of assisting late adolescents in their discovery of life purpose. 
 
The appreciative inquiry approach of the GEM’s 4-D model was utilised in this research 
of late adolescents’ journey of the discovery of their life purpose. The four phases of 
the 4-D model include the discovery, dream, design, and delivery phases. 
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In the discovery phase, the guiding question is “what is?” or the best of what is. In the 
discovery phase of this process, the participants were invited to recall significant 
moments in their lives. These were lightbulb moments and experiences of coming 
alive. Some of these experiences included challenging times. They believed all these 
experiences contributed and gave them a better understanding about their life purpose. 
The practices of silence and solitude also increased their levels of awareness of 
themselves and others. 
 
In the dream phase, the guiding question is “what could be?” It is a question of 
imagining and dreaming about a better future. During this phase, the participants 
began to dream about their future, especially regarding their life purpose. Recalling 
persons who glowed and who they admired contributed towards their own process of 
dreaming about a better future, which implies coming to a clearer understanding about 
their life purpose. 
 
In the design phase, the guiding question is “what should be?” It is a question that 
includes a compelling vision of how they can develop their life purpose. During this 
planning process, the participants were assisted by stepping out of their comfort zones. 
These experiences and challenges outside their comfort zone was helpful for their own 
development and their positive impact on others. It is through these processes of 
designing that late adolescents tested what their life purpose is. In the design phase, 
late adolescents made plans based on what they have discovered and dreamed about 
in the previous phases. 
 
In the delivery phase, the guiding question is “what will be?” It is a question about what 
they are busy doing now and about what they have learned about in the previous 
phases. The delivery phase is about implementing and doing what the late adolescents 
have come to understand their life purpose to be. It is about practising what one 
believes is in alignment with one’s life purpose. Clarity about life purpose enabled the 
late adolescents to enjoy, make better decisions, experience peace and feel that their 
lives positively contribute towards the lives of others. 
 
In Chapter 3, the research findings were discussed. From these findings themes and 
categories were identified and presented. In this chapter, the focus will be on 
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discussing the themes and guidelines that may assist late adolescents in the discovery 
of their life purpose. 
 
Table 4.1 summarises the themes and guidelines flowing from the themes and 
categories that were deliberated in Chapter 3. 
 
Table 4.1:  Themes and guidelines 
Themes Guidelines 
Discovery 
 
Late adolescents discovered their life 
purpose mostly when seeds of inspiration 
were planted during childhood events 
where people gathered together, such as 
church services or camps 
 
Guideline One 
 
Within the discovery phase, to facilitate 
late adolescents in recalling significant 
past experiences, reflections, and self-
awareness 
Dream 
 
Late adolescents pictured themselves in 
a certain way in the future; some had a 
vision and for some possibilities flashed 
through their minds 
 
Guideline Two 
 
Within the dream phase, to facilitate late 
adolescents in clarifying and crystalising 
their dreams and visions of their future 
and the discovery of their life purpose 
Design 
 
Late adolescents’ visions drove them 
forward to step out of their comfort zones 
Guideline Three 
 
Within the design phase, to facilitate late 
adolescents in stepping out of their 
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Themes Guidelines 
and move step by step towards their 
goals 
comfort zones and to plan on moving 
step by step towards their goals 
 
Deliver 
 
Late adolescents delivered their life 
purpose by practising a strong belief that 
their lives had a purpose. They believed 
that one never fully arrives in life and 
should keep growing as a person 
 
Guideline Four 
 
Within the delivery phase, to facilitate late 
adolescents to build a strong belief in 
knowing the reasons for their lives, 
implementing their goals, taking informed 
actions, and continuously growing as a 
person 
  
4.2.1  Guideline 1: Within the discovery phase, to facilitate late adolescents in 
recalling significant past experiences, reflections and self-awareness 
 
Objective: To ignite and discover thoughts and memories of what is already present 
in late adolescents’ journey of discovering their life purpose. 
 
Actions: 
• Facilitate late adolescents in recalling childhood events and experiences. 
o Recall one’s life story, childhood memories, and significant events that have led 
to visions and awakenings about one’s future. Write one’s own personal story. 
o Practise journaling. According to Davis (2017:2), regular journaling or simply 
writing down one’s unfiltered and authentic thoughts are valuable for becoming 
self-aware and attaining goals. 
o Practise daily reflection on one’s own life. Recall personal highs and lows positive 
and negative points in the day. This is a daily reflection on what one is most 
thankful for and what one is least thankful for. Ask the question, “what gave life 
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to me today?” Ask the question, “what was draining to me today?” (Larson, 
London & Emke, 2016:1). Reflection is a key element in learning from experience. 
o Practise reflection with someone else. One-on-one sessions where late 
adolescents reflect on their own lives in the presence of a trusted person who 
can positively facilitate and increase the discovery of their life purpose is 
recommended (Bundick, 2011:97-99). 
 
John, Robins and Pervins’ (2008:253) research on life stories reflected accounts of 
high points, low points, and other emotionally charged events. Positive events can 
include emotions such as excitement, joy and love. Negative events may include 
events of distress, sadness, fear, anxiety, anger and guilt (John, et al. 2008:253). 
 
• Practise silence, stillness and solitude for the purpose of discovering life purpose. 
o Personal retreats to quiet places where one is away from the noise and 
distractions of everyday life. 
o Intentionally take time to reflect and think about one’s life purpose. 
o Make time for stillness and solitude. Through stillness and solitude, one can 
clarify and understand one’s life purpose. 
 
• Facilitate the discovery of self-awareness of the late adolescents’ own passions and 
longings, talents and strengths, values and their desire to contribute to the lives of 
others. 
o Take aptitude, strengths and personality tests. 
o Assess one’s passions and longings and the extent to which they are in alignment 
with one’s life purpose. 
o Gain a clear understanding of one’s passions, longings, talents, strengths and 
values in order to gain clarity on how this can contribute to the lives of others. 
o Reflect and become aware of the needs of others and their surroundings, and 
how one’s life purpose may play a part in addressing that. 
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4.2.2  Guideline 2: Within the dream phase, to facilitate late adolescents 
clarifying and crystalising their dreams and visions of their future and the 
discovery of their life purpose 
 
Objective: To encourage late adolescents to dream outside the box, recognise internal 
desires, and keep on dreaming about their life purpose. 
 
Actions: 
• Dream about times of inspired visions that came through the admiration of others 
and their own personal dreams. 
o Dream about one’s future in relation to individuals that one admires and looks up 
to. This may bring clarity on what one admires in someone else that one believes 
is in alignment with one’s own life purpose. 
o Dream about what one could embrace from individuals who are glowing from how 
they live their lives. 
o  Allow oneself to dream about making a difference in other people’s lives. 
 
• Dream about what was coming out of the moments that ignited ideas, and then take 
steps towards one’s life purpose. 
o Dream about steps to take and goals to make in moving forward towards 
discovering one’s life purpose. 
o Dream about goals that are sustainable and realistic. 
o Dream about the insights that one can gain from signs of glowing and thriving. 
Glowing and thriving are signs of growth in one’s virtues and integrated positive 
changes in one’s mental and behavioural life (Greve, et al. 2005:41). 
o Dream and reflect on what the following three questions may bring to one’s 
discovery of life purpose (Maxwell, 2015:92-101). 
§ What are you concerned about? 
§ What are you joyful about? 
§ What do you dream about? 
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4.2.3 Guideline 3: Within the design phase, to facilitate late adolescents in 
stepping out of their comfort zones and to plan on moving step by step 
towards their goals 
 
Objective: To facilitate the development of one’s life purpose when stepping out of 
one’s comfort zone and embracing opportunities for growth. 
 
Actions: 
• Embrace developmental opportunities by stepping out of one’s comfort zone. 
o Volunteer at charity organisations where one feels connected with the cause as 
well as one’s life purpose. 
o Travel with intentional purpose to develop oneself through new adventurous 
experiences. Being moved out of one’s comfort zone strengthens and facilitates 
the development of one’s life purpose. 
o Deliberately facilitate one’s development through opportunities of 
apprenticeships, internships, and other life experiences (Davis, 2017:3). These 
opportunities may act as facilitators in the development of one’s life purpose. 
 
Schwartz, et al. (2013:345) have suggested that individuals who engage in a time of 
exploration prior to making significant life commitments were most likely to develop a 
personal meaning, purpose and direction in life. 
 
• Developing skills to guide late adolescents through detours and challenges. 
o Reframe failures as opportunities for growth and development. 
o Reflect on what was learned during detours and challenges by embracing the 
learnings to facilitate one’s development. Some of the most meaningful 
experiences can come from dealing with and finding one’s own way out of a 
serious challenge (Davis, 2017:1). 
 
• Facilitate late adolescents in obtaining relationships that can play a developmental 
role in their lives. 
o Ask others what they see regarding one’s life purpose and embrace that 
constructive feedback (Cloud, 2016:31). 
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o Seek input with the purpose of development from mentors, teachers or guiding 
professionals. Within an educational setting, a life purpose discussion can be 
utilised by educational professionals at universities or schools for career 
counselling and academic advising (Burrow, et al. 2014:2). 
o Seek input, contributions, perspectives and opinions of parents, friends and 
family. Important relationships are influential in the lives of late adolescents on a 
journey of discovering their life purpose. 
 
4.2.4  Guideline 4: In the delivery phase, to facilitate late adolescents to build a 
strong belief in knowing the reasons for their lives, implementing their 
goals, taking informed actions, and continuously growing as a person 
 
Objectives: Develop procedures to measure the goals and performance of the late 
adolescent in their designed plans, assist in evaluating their outcomes, and promote 
continued growth opportunities. 
 
Actions: 
• Practise a strong belief that there is a purpose for one’s life. 
o Develop or use assessment tools to evaluate the progress of the designed goal 
and access performance. Review the goals and see where adjustments are 
needed. 
o Continue to grow in a deep conviction of one’s unique passions, longings, talents 
and strengths that are firstly, a gift to oneself and secondly, to others. This reflects 
and builds self-confidence, self-esteem and self-expression. This is who one is 
and one’s gift to the world. 
o Build on one’s belief that one can make an impact on the lives of others. 
o Encourage the late adolescents to live out their lives with open minds, receiving 
constructive input, and learning from others. 
o Evaluate one’s life roles: oneself (personal care), partner (care of partner), family 
(care of children and parents), friends, work (job or career), and community and 
volunteer roles (McLean & Hudson, 2011:110). 
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• Live out one’s life purpose knowing that one never fully arrives. 
o Establish a practice of learning opportunities and regularly engage in continual 
education in the field of their life purpose. 
o Give time and energy that is in alignment with one’s goals and life purpose. 
o Generate new ideas and set goals that will inspire action and support ongoing 
learning (Whitney & Trosten-Bloom, 2010:222). 
o Generate new practices that continue to facilitate self-worth. 
o Celebrate what has been accomplished and what is still to come (Whitney & 
Trosten-Bloom, 2010:221). 
o Live life’s purpose with an awareness that one never fully arrives in life and should 
keep growing as a person. 
 
4.3 CONCLUSION OF THE STUDY 
 
The research was conducted through in-depth interviews with late adolescents based 
on their discovery of their life purpose. The results obtained were analysed, thematised 
and categorised after a consensus discussion. Along with these research findings, a 
literature control was conducted. Through this process, the findings were validated. A 
full description of the research methodology that was followed in this study is presented 
and explained in Chapter 2. In Chapter 3, the results obtained from the data are 
described and discussed from an appreciative inquiry approach. The guidelines in this 
chapter are to assist late adolescents in the discovery of their life purpose. It is the 
hope of the researcher that these guidelines may provide some assistance for 
facilitators and late adolescents in discovering their life purpose. 
 
Using the 4-D GEMS model of the appreciative inquiry method, themes and categories 
were identified. These findings were summarised and presented in Table 3.1. 
 
The research findings were used to formulate guidelines to assist late adolescents in 
the discovery of their life purpose. 
 
The researcher concludes that the research questions of this study have been 
answered and the objective of formulating guidelines to assist late adolescents in the 
discovery of their life purpose, has been achieved. 
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4.4  RECOMMENDATIONS 
 
The following recommendations flowing from this research is for further research, for 
psycho-educators, and for parents. 
 
4.4.1  Recommendations for further research 
 
A recommendation is for future research to be conducted in different contexts. 
Research with another sample in a different context may add, enrich and even change 
some of the findings. This could bring more insights towards how late adolescents in 
another context discover their life purpose. There is a need for psycho-educators to 
assist late adolescents with practical strategies and guidelines to facilitate the 
discovery of their life purpose (Suttie, 2016:3). 
 
4.4.2  Recommendations for psycho-educators 
 
Helping learners to find their life purpose is one of the noblest aspects of teaching 
(Zakrzewski, 2013:2). Life purpose is a long-term motivator of learning and 
development. Failure to promote life purpose in schools creates the risk of school 
becoming irrelevant in assisting late adolescents to be diligent and resilient as they 
face challenges and detours (Parker, 2015:1). 
 
Crisan, et al’s. (2015:1028) study found that late adolescents were making career 
decisions without any kind of understanding about themselves or their interested 
career fields. In this research, there were indicators that the internet was the main 
source of career information, yet the late adolescents are not utilising specialised 
websites or career platforms (Crisan, et al. 2015:1028). It was identified in the study 
that there is a need for career orientation programmes with the focus on increasing the 
late adolescents’ awareness of the importance of active involvement in career 
selection platforms (Crisan, et al. 2015:1028). 
 
Maree and Twigge’s (2016:3) research on emerging adults in South Africa indicated 
that clarifying life purpose can be helpful. This is especially applicable in assisting late 
adolescents who are living with the current employment challenges in South Africa. 
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The guidelines for late adolescents in discovering their life purpose could assist 
learners to become employable, acquire decent work, and have a sense of contributing 
to society. Career counselling that includes guidance on finding one’s life purpose 
would enable late adolescents to be agents for their own development and the 
development of others. 
 
Psycho-educators, along with parents, can talk to late adolescents about what they 
find meaningful in their own lives and careers. They can discuss how they manage 
detours and discouragement. Discussions of life purpose may be helpful in making life 
decisions and being motivated to apply themselves in their academic pursuits (Yeager 
& Bundick, 2009:26). All of these conversations can contribute to facilitate late 
adolescents in the discovery of their life purpose. 
 
4.4.3  Recommendation for parents 
 
Parents can assist their late adolescents by modelling dedication to their own life 
purpose. Late adolescents can find admiration in their parents. Another thing that 
parents can do is to provide and explore opportunities in fields that their children have 
expressed an interest in (Damon, 2008:2b). Parents can introduce ideas and options, 
and assist late adolescents while they are sorting through the different choices and 
possibilities. 
  
Another recommendation for parents is to create opportunities for their children simply 
to talk about where they are on their journey of discovering their life purpose. It is not 
helpful to redirect and introduce other possible options, while the late adolescent may 
need to clarify and express their interests. It is critical for parents to create opportunities 
where they just listen to their children. 
 
Research indicated that purposeful late adolescents had supportive parents in the 
pursuit of discovering their life purpose (Parker, 2015:3). Parents need to resist being 
cynical with their children concerning life, for example, jobs, salaries, goals and 
competition in the job market (Damon, 2008:2b). 
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4.5 SUMMARY 
 
In this chapter, the psycho-educational guidelines to facilitate late adolescents in the 
discovery of their life purpose, were discussed. Firstly, the discovery phase theme and 
guidelines, secondly, the dream phase theme and guidelines, thirdly, the design phase 
theme and guidelines, and lastly, the delivery phase theme and guidelines, were 
discussed. Thereafter, the conclusions and recommendations for this study were 
presented. 
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APPENDIX 2: INFORMED CONSENT FORM TO CONDUCT 
RESEARCH 
 
 
DEPARTMENT OF Education 
RESEARCH STUDY INFORMATION LETTER 
5 March 2017 
Good Day 
My name is Jeanetta Basson I WOULD LIKE TO INVITE YOU TO PARTICIPATE in a research study on Late 
Adolescents’ Discovery of Their Life Purpose: A Psycho-Educational Approach 
Before you decide on whether to participate, I would like to explain to you why the research is being done and 
what it will involve for you. I will go through the information letter with you and answer any questions you 
have. This should take about 60 minutes. The study is part of a research project being completed as a 
requirement for a Master’s Degree in Psycho-Education through the University of Johannesburg. 
 
THE PURPOSE OF THIS STUDY is to understand and describe a process for discovering one’s life purpose with 
the focus on late adolescents. 
Below, I have compiled a set of questions and answers that I believe will assist you in understanding the relevant 
details of participation in this research study. Please read through these. If you have any further questions I will 
be happy to answer them for you. 
 
DO I HAVE TO TAKE PART? No, you don’t have to. It is up to you to decide to participate in the study. I will 
describe the study and go through this information sheet. If you agree to take part, I will then ask you to sign a 
consent form.  
WHAT EXACTLY WILL I BE EXPECTED TO DO IF I AGREE TO PARTICIPATE? You will be asked opened 
questions which you can freely answer.  
WHAT WILL HAPPEN IF I WANT TO WITHDRAW FROM THE STUDY? If you decide to participate, you are 
free to withdraw your consent at any time without giving a reason and without any consequences. If you wish to 
withdraw your consent, you must inform me as soon as possible. 
IF I CHOOSE TO PARTICIPATE, WILL THERE BE ANY EXPENSES FOR ME, OR PAYMENT DUE TO ME: 
You will not be paid to participate in this study and you will not bear any expenses. 
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RISKS INVOLVED IN PARTICIPATION: It is unlikely that you will experience any harm or discomfort as a 
participant in this study. However, at any point, if you express an experience of pain or emotional distress during 
the interview, the interview will be stopped. 
BENEFITS INVOLVED IN PARTICIPATION: The benefit is that you will participate in providing practical 
guidelines for late adolescents in the discovery of their life purpose.  
WILL MY PARTICIPATION IN THIS STUDY BE KEPT CONFIDENTIAL? Yes. Names on the questionnaire/data 
sheet will be removed once analysis starts. All data and back-ups thereof will be kept in password protected 
folders and/or locked away as applicable. Only I or my research supervisor will be authorised to use and/or 
disclose your anonymised information in connection with this research study. Any other person wishing to work 
with you anonymised information as part of the research process (e.g. an independent data coder) will be 
required to sign a confidentiality agreement before being allowed to do so. 
WHAT WILL HAPPEN TO THE RESULTS OF THE RESEARCH STUDY? The results will be written into a 
research report that will be assessed. In some cases, results may also be published in a scientific journal. In 
either case, you will not be identifiable in any documents, reports or publications. You will be given access to the 
study results if you would like to see them, by contacting me.  
WHO IS ORGANISING AND FUNDING THE STUDY?  The study is being organised by me, under the guidance 
of my research supervisor at the Department of Education in the University of Johannesburg. This study has not 
received any funding. 
WHO HAS REVIEWED AND APPROVED THIS STUDY? Before this study was allowed to start, it was reviewed 
in order to protect your interests. This review was done first by the Department of Education, and then secondly 
by the Faculty of Health Sciences Research Ethics Committee at the University of Johannesburg. In both cases, 
the study was approved. 
WHAT IF THERE IS A PROBLEM? If you have any concerns or complaints about this research study, its 
procedures or risks and benefits, you should ask me. You should contact me at any time if you feel you have any 
concerns about being a part of this study. My contact details are:  
Jeanetta Basson 
083 273 0707 
jeanettab@mosaiek.com 
 
You may also contact my research supervisor: 
Professor CPH Myburgh 
chrism@uj.ac.za 
 
If you feel that any questions or complaints regarding your participation in this study have not been dealt with 
adequately, you may contact the Chairperson of the Faculty of Health Sciences Research Ethics Committee at 
the University of Johannesburg: 
 
Prof. Marie Poggenpoel 
Tel: 011 559-6686 
Email: mariep@uj.ac.za  
 122 
 
FURTHER INFORMATION AND CONTACT DETAILS: Should you wish to have more specific information about 
this research project information, have any questions, concerns or complaints about this research study, its 
procedures, risks and benefits, you should communicate with me using any of the contact details given above. 
Researcher: 
Jeanetta Basson 
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DEPARTMENT OF EDCUATION 
RESEARCH CONSENT FORM 
LATE ADOLESCENTS’ DISCOVERY OF THEIR LIFE PURPOSE 
Please initial each box below: 
 
      
  I confirm that I have read and understand the information letter dated 5 March 2017 for the above study. I have had the 
opportunity to consider the information, ask questions and have had these answered satisfactorily. 
 
                 
    I understand that my participation is voluntary and that I am free to withdraw from this study at any time without giving 
any reason and without any consequences to me. 
 
      
 I agree to take part in the above study. 
 
_______________________       ___________________________________  ________________ 
Name of Participant        Signature of Participant     Date 
 
_______________________      ___________________________________ ________________ 
Name of Researcher       Signature of Researcher   Date 
       
 124 
 
 
DEPARTMENT OF EDUCATION 
RESEARCH CONSENT FORM OR INTERVIEWS TO BE AUDIO-TAPED 
LATE ADOLESCENTS’ DISCOVERY OF THEIR LIFE PURPOSE: A PSYCHO-EDUCATIONAL APPROACH 
 
Please initial each box below: 
 
       
 I hereby give consent for my interview, conducted as part of the above study, to be audio-taped. 
 
                    
 I understand that my personal details and identifying data will be changed in order to protect my identity. The 
audio tapes used for recording my interview will be destroyed two years after publication of the research. 
 
      
 I have read this consent form and have been given the opportunity to ask questions. 
 
_______________________       ___________________________________  ________________ 
Name of Participant        Signature of Participant     Date 
 
_______________________      ___________________________________ ________________ 
Name of Researcher       Signature of Researcher   Date 
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APPENDIX 3: INFORMATION LETTER FOR INDEPENDENT CODER 
 
LATE ADOLESCENT’S DISCOVERY OF THEIR LIFE PURPOSE 
 
Student: Jeanetta Basson 
April-May 2017 
 
Coding: Dr Douline Minnaar 
 
The process 
 
The student did interviews with 12 participants and data saturation occurred. 
The data has been analysed by using Appreciative Inquiry Approach 
 
The questions that have been asked were: 
 
How do late adolescents discover, dream, design and deliver their life purpose? 
What can be done to facilitate late adolescent’s discovery, dream, design and 
destiny of their life’s purpose? The in-depth interview questions of the researcher 
was the following for the participants from an appreciative inquiry approach:  
 
• What in your process of discovering your life purpose gives you energy? 
(Discover) 
• What could be done in your process of discovering your life purpose? (Dream) 
• What should be in your process of discovering your life purpose? (Design) 
• What actually will be done in your process of discovering your life purpose? 
(Deliver) 
 
The approach of Appreciative Inquiry focuses on what is working, what needs to 
change or stay the same and how to improve. The discovery phase explore the 
participants’ life for ‘what is’ currently. The dream phase explored what can be or 
what is possible. The design phase explores ‘what should be’ and the destiny phase 
explore what will be done. 
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The paticipants shared where they first have been awoken to a possibility of where 
their lifes can be going. It was mostly in their childhood- a memory that stuck in their 
minds- and there after taking steps out of their comfort zone and allow themselves to 
grow. All participants agree that it is sometimes a tough journey but they believe in 
the worth of it. They also mentioned the significance of a mentor or a guiding person 
in their life and that one never arrives but always stay on a life journey. The main 
theme follows. 
 
The main theme 
 
Discovery phase 
Late adolescents discover their life purpose mostly on an event where people 
gather together like a church-service or a camp  
 
Dream phase 
They picture themselves in a certain way in future, for some a vision came up 
and for some it were possibilities which flashed through their mind 
 
Design phase 
They know they should step out of their comfort zone and take step by step 
towards their goal 
 
Deliver phase 
They deliver their life purpose by having a strong belief that God knows why 
they have to take this journey. They believe that one never fully arrives in life 
and should keep on growing as a whole person 
 
THEMES CATEGORIES Quotes 
 
Discovery 
 
 
Different events where a 
vision was awakened 
- at a church service 
 
We… on a retreat… 
There was this moment in 
church one day… 
 127 
Late adolescents 
discover their life 
purpose mostly on an 
event where people 
gather together like a 
church-service or a 
camp  
 
 
- at a school/ church 
camp 
- on a retreat while 
being in silence 
- an experience in 
childhood brought 
an idea and serve 
as a catalisator to 
explore deeper 
 
 
 
 
 
 
 
 
 
 
 
The value of silence in 
discovery of their life 
purpose: 
- being with themself 
in reflecting time, 
brought some 
clarity 
- being connected to 
God gives them 
trust and peace 
- learning about 
silence and to 
The way she praised and 
worshipped it was just like 
wow… 
What am I going to learn 
out of it? 
 
Go camping… 
One of my friends invited 
me to.. a Christian 
Centre… 
 
When I was a small kid… I 
want to be a musician… 
 
Ask God what He think is 
your purpose… the first 
idea that comes to mind… 
put it in action…test it… 
 
 
Sit alone… 
Figure out what you 
enjoy… 
 
Reflect on myself… 
Being still is to 
meditate…just sit still and 
ask God what He wants 
for your life… 
I’ve learned how to be in 
silence… 
Those connection with 
God I can discover what 
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practice it 
constructively 
 
 
 
 
 
 
Awareness of the deeper 
meaning in life: 
- reflect on yourself 
- reflect on your 
surroundings 
 
 
my life purpose is going to 
be… 
 
Silence… it helped me 
stay humble… keep me 
grounded… 
 
Being conscious about 
what is going on around 
me… 
Just being aware and 
trying to learn from what’s 
happening around you…. 
being conscious of what’s 
happening inside you… 
 
I was constantly 
bewus(aware) of what I’m 
feeling… 
 
 
Dream 
 
They picture 
themselves in a certain 
way in future, for some 
a vision came up and 
for some it were 
possibilities which 
flashed through their 
mind 
 
 
Thoughts during that 
moment or that process: 
- They also want to 
glow like a person 
they saw 
- they start to allow 
themselves to 
dream and how 
they could make a 
difference 
 
 
 
Pictured myself…on 
stage…preaching… 
I had to have a picture for 
myself… 
 
I wanna see them grow in 
the Spirit of God… 
The more I sat there the 
thing just came to mind.. 
I’ll have to marry a 
husband who loves the 
Lord.. 
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Feelings that arise: 
- an excitement 
- a knowing 
- a promise 
 
 
The journey starts in their 
hearts and minds and is a 
process: 
- step by step by 
setting goals 
- make sure the goal 
is sustainable and 
realistic 
 
When I started building a 
relationship with Christ…it 
gave me direction…If that 
could be the same for 
other people… 
In my heart I just want 
everyone to be able to 
meet Jesus… 
I am seeing myself in that 
position working….putting 
myself in that shoes… 
 
 
There’s something about 
this… 
 
 
 
 
My next goal is…cello… 
 
My dream is…travelling 
around the world… 
 
Create a smart goal… is it 
sustainable… realisitic. 
 
Design 
 
They know they should 
step out of their 
 
They take some initial 
steps out of their comfort 
zone: 
 
Life begins at the end of 
your comfort zone… 
Pushing the boundary… 
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comfort zone and take 
step by step towards 
their goal. 
 
- in spite of some 
personality traits 
like being an 
introvert, they 
expose themselves 
to challenging 
situations 
- they develop their 
strengths and 
talents by getting 
to know 
themselves better 
- they acknowledge 
their passion and 
stay true to it 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
They experience some 
detours along their way 
I’m actually a big 
introvert… 
 
It is small steps skills that 
I’m learning now… going 
to use later… 
Knowing yourself better… 
I’m alone and that was the 
first to becoming the 
person that I am today… 
 
Just go to a small group at 
church… 
Camps.. outreaches… 
Develop this ‘strength’… 
  
I am 
going…away…(Jeffrey’s 
Bay) 
The testing is actually to 
put it in action… 
Acknowledge your 
passions… 
Going out of your comfort 
zone 
Get exposure to a lot of 
things 
Look at your talents… 
 
 
Don’t worry about what 
others think… 
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- some of the 
participants’ family 
and friends did not 
support their 
choices 
- it is hard work and 
a never ending 
journey 
 
 
 
 
 
 
 
 
 
 
The value of a mentor / a 
guide/ job shadow 
- to be exposed to 
the reality brings 
some insight in the 
process 
 
You have to make 
mistakes sometimes… 
Not listening to society… 
Regardless of what other 
people are expecting… 
Don’t settle down, stay 
hungry… 
Hardest time of my 
life…leaving… 
I’m gonna work hard… 
It’s gonna be a 
process…start small… 
 
Do what you want to and 
not what everyone else 
wants you to do… 
 
 
Job –shadow helps a lot… 
 
Some-one like a mentor… 
 
Start by being a co-worker 
for ministry… 
 
It helped me to be the 
same person as the 
leader on that camp… 
 
 
Deliver 
 
 
A strong belief that God 
knows the reason for their 
life carries them through: 
 
I’ll just know…(arrived) 
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They deliver their life 
purpose by having a 
strong belief that God 
knows why they have 
to take this journey. 
They believe that one 
never fully arrives in 
life and should keep on 
growing as a whole 
person 
 
- their belief in God 
helps them to 
move another mile 
down on their road 
towards their life 
purpose 
 
 
 
They know they are 
serving their life purpose 
when they have a sense 
of meaning in life, therefor 
they: 
- allocate their 
energy towards 
their goals 
- every action they 
take is informed by 
their life purpose 
- feel their self-worth 
gets fed 
- feel life becomes 
motion with 
meaning 
 
 
The result will definitely 
be… living like in the rural 
area… being an open 
door… discipling people 
through ourlives…see the 
community grow and 
heloping them through the 
seer (pain) 
 
 
You have been placed on 
earth for a reason and that 
reason is to fulfil a certain 
purpose… 
It’s gonna be worth it… 
God will give you your 
answers… 
Be a very open minded 
person… 
Appreciating why God’s 
putting me on this 
journey… 
 
It comes on your path for 
a reason… 
Keep on dreaming… 
You never arrived… 
 
Evaluate yourself… am I 
trying to…. am I having an 
open… are the people 
actually coming to my 
house… 
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APPENDIX 4: EXCERPT OF ONE TRANSCRIBED INTERVIEW 
 
The question is based on the Global Excellence in Management (GEM) Four-D 
model (Magruder Watkins, Mohr & Kelly, 2011:86).  The research question which 
was used during each interview is set out below: 
• How do late adolescents discover, dream, design and deliver their life purpose? 
The participants were asked the above question concerning the discovery of the 
following the four questions: 
• What in your process of discovering your life purpose gives you energy? 
• What could be done in your process of discovering your life purpose? 
• What should be in your process of discovering your life purpose? 
• What actually will be done in your process of discovering your life purpose? 
 
One of twelve transcribed interviews 
 
Interview One 
Participant One: (P1) 
Interviewer: Jeanetta Basson (JB) 
 
JB: Today is March the 5th 2017 and we are doing a little bit of research on 
adolescents finding their life purpose. Um, the question is how do um… how do late 
adolescents discover, dream, design and deliver their life purpose.  
 
P1: OK how do late adolescents discover… I think the way that I discovered it was a, 
it wasn’t one thing. I think it was definitely a long process from …well, ja 
from…probably when I was born obviously. Um I… There was a… There was this 
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moment in, well, church one day when I was very small and this… this girl was um 
praise and worshipping, and the way she praised and worshiped it was just like wow 
that was someone who devoted their lives to… you can see that it wasn’t just 
something that she separated from who she was – it was her whole being was there. 
And it was something that I, that even I was like 6 years old, I think, you know, like 
God, that’s what I want. I want to have my whole life be ja, ja, (laughing) and um, 
later… but that was all, that was when I was very small and I was very chilled and I 
didn’t know what I’m gonna obviously I was 6 years old so I didn’t know what I was 
gonna study, what I was gonna do when I left school and then when I…. 
 
JB: If you just stop there or a second? So you said when you were six, what was the 
realisation, or what was the thing that …  
 
P1: That was, ja, that was the girl was worshiping  (inaudible) I would like to have my 
whole being be like the whole who I am the whole person and everything about me 
should be worshiping God exactly like everything about me should it should’t be 
something that I am separating from who I am from Monday to Friday and then on 
Sundays I am someone different I want my whole life to be (inaudible)  
But I was not… I was very young. Um, yes, then um when I was about, my mom, it 
was … six, my mom tried to commit suicide, which was a big thing in my life and I 
was very mad at the Lord and I was like I don’t know how this is going affect… but 
the one thing I prayed I was like God OK you allowed this to happen but just let me 
learn something out of it. Um and that’s where this journey started coming from OK, 
but what am I going to learn out of it? 
Um and for… for the beginning it was just learning to forgive people and learning to 
um cope with your changing circumstances and that I should be an adult…  it would 
be like on the spot and being a mother for my sister for a while while my mom was in 
hospital and being in clinics and stuff and there I realised that I loved caring. I loved 
caring for my mother and caring for my sister and caring for my, for my dad and 
making sure that everyone was coping and managing even though (laugh) in my 
mind I was this big adult helping everyone cope but I was …. 12, grade 6, ag ja, um 
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then I, then my mom… and this was the process obviously for my mom to be 
diagnosed with depression and now doing this and all of it. So, yes, but I’m not… I’m 
trying to get to how I discovered… OK ja Ok 
And um then through this I discovered what I feel is important for families and how 
it’s important for…  a… for a whole family and for like “gesin” to be on the same page 
in terms of where they’re going and what they want to achieve and what they… what 
the thing is that’s going on in the family and how everyone is working together to… 
and that is a passion that I wrote and I was like I wanna help people like my mother 
and our family to discover… but this is something that you’re going through but the 
growth that can come from it and how you are.. how… how to grow through it and 
how to work through this stuff. So I think this was an event following a few… and 
hem my mom tried to commit suicide again and it was a big thing and all the stuff 
that I… but how I saw the, the purpose in therapy and how… but also the purpose of 
family therapy and how they can have influence… and how the whole family should 
work together on stuff. So I think… and then… so that was one thing… and then… 
that was the discovering of one part that I definitely would like to go into – 
psychology, or something in that line. And then I was at a ladies event in church in 
Bloemfontein and um we were praise and worshiping and I was just like God but I, I 
don’t feel like I want to do this with people who are like soos coming from my 
background, who are well off, well financial status and whatever I just got this picture 
of this… of this very rural area somewhere and how that is what I feel my purpose is, 
to be a social worker in places where, where nobody else… where people are not 
gonna charge them R500 for an hour session and stuff. So, I don’t know if that 
answers your question… but that is… and how, and how I feel that I, I could… that’s 
something that I’m still discovering in the purpose that I really feel that everything 
about me should be in, in worship um and how I want this to be definitely servant 
heart toward God even though I’m not going to deliberately tell the people that I’m 
working with about Jesus but that my life would be worship and that they will see 
something about Him through the service that I am rendering um and that my life 
will…ja. 
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JB: That’s how you discovered it and the dream would be…? Would it be the dream 
is to help people in disadvantaged communities.  
 
P1: Ja, yes… 
 
JB: So you discovered you are someone who wants to be a part of families and 
people that go through a process and then the dream happened, which would be 
you’re saying OK I don’t want to do it only for the people that are privileged and that 
can afford that – I have a dream of it being in a community that would be less 
fortunate and you want to live out your faith. 
 
P1: Yes, yes…and I want my… I… that’s… ja something... I want my family to… 
that’s ah the purpose connecting the worship thing to that as well, is I want my family 
to be a… my whole family as a whole… I don’t want my vision… that should be my 
vision alone, which I know my husband’s gonna have his job and everything, but I 
want my family to be the disciples where we are in that small community to be the 
people influencing obviously that where the faith thing coming in that it won’t be just 
me rendering service obviously I will render services but that, that our, our family will 
be a place where people are just comfortable and… so that, that our family should 
be an example of the services that I’m trying to…. that makes sense, I think. That’s 
the dream… 
 
JB: That’s the dream… you can see it. 
 
P1: Ja, that is what I would like to see in my family, ja… 
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JB:  Ja, ja, it’s good… and then for design: how, what should it be? So, a compelling 
picture to create, to innovate the future. How would you design your life purpose? 
How would you design it? 
 
P1: OK, practically obviously as well, I am studying social work now on the way to, to 
be able to render that services and to do that… designing I’ll have to marry a 
husband who loves the Lord (laughter), shares that love for people um definitely 
someone who have also a servant heart being willing to not probably going to live in 
the most privileged area probably, um and teaching that for my children from a, from 
a small… from, from being very young about the kind of idea of being servants in 
your community and doing it to glorify the Lord and not for your own um ek weet nou 
nie wat die woord is nie ( I don’t know what the word is) um so ja I am studying that, 
very excited doing… I want to go do some community work now in the June holiday 
in a… in Hillbrow hopefully, to come… to go get some of that experience of a rural… 
or not… that’s not rural, but that’s not our area yet so I’ll get there. Um so I think 
that’s the design…. Uh what more? 
 
JB: Then, what would it be like to deliver it? How is it actually going to be practically 
rolled out, so inspired action. What will actually be done? So what will be done as 
your dream and your design, what’s the result? What’s the result of this dream? 
 
P1: OK. So, I think (inaudible). The result will definitely be hopefully me actually 
working in a rural area somewhere hopefully living close to it or maybe even living 
like in the rural area um and delivering my services, my social work services to the 
people in the community needing it um but our family being um geves… um 
(searching for the word) rooted in the, in the comm… in the local church and from 
there as well being, being an open door, having people just being in our family, 
having people part of their not being it something I am rendering services to people 
or I’m this… our church life is… is geskei (removed) from who we are to the rest of 
the week, having people in our house, having people eating there, and just being 
there and learning… and we’re learning from them and they are learning from us and 
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discipling people through our lives not necessarily on a soos in ’n kursus (like in a 
course), so…  
 
JB: What change would you like to see from living out that purpose? 
 
P1: Two changes, I think, my family and in the community. Firstly, I would love my 
family to be a God-honouring family in the way um me and my… in our relationship 
and our relationship with our children and how our children engage with other people 
in the school and everything, and the other thing is I would love to, to see um 
problems solved, practical problems in our, in our community and the people’s lives, 
and helping people connecting them to services and connecting them to 
programmes and helping them basically soos through everything from food till 
obviously the more therapeutic services and helping to see this community grow and 
ja, helping them through the seer (pain) of the world (laughter) if that makes sense… 
 
JB: Anything else from that question? 
 
P1: I don’t know, you should say if there’s anything more… 
 
JB: It’s your, it’s your story… 
 
P1:  I don’t know if I can think of… I don’t know… but ja, to really for the … I really 
would like… I don’t know that’s something I really don’t know how I’m gonna balance 
it because… social work is, is obviously something that you… you’re not allowed to 
really say your… soos reflect your religion and stuff which I understand completely 
because they don’t want to force it on… onto anyone, but in my heart I just want 
everyone to be able to meet Jesus and have a relationship and um and be part of 
His kingdom and church and community and stuff. So that’s something that I hope 
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would… would be the result but I don’t know… that’s the practical living it out part 
that I don’t know how that’s going to... to realise yet because having a professional 
relationship with your clients is important but I also want to be this family of… that 
people can just say… ja, that’s really something that I don’t know yet… I’ll explain it 
to you.  (inaudible) I answered the question. 
 
JB: The second question is what can be done to facilitate late adolescents 
discovering, dreaming, designing and delivering their life purpose?  
 
P1: Um, I would say something that definitely helped me with discovering it is being 
open toward…. well, I deliberately said what am I going to learn from this 
experience, what is it, what was going to come out of it? So, I was constantly bewus 
(aware) of what I’m feeling and how… what I’m thinking I’m learning out of what is 
going on in my life um and at school I had… we obviously did tests, all that tests and 
knowing what our, what our  strengths are and what we we are good at and stuff so 
that also helps knowing that I would be able to go into a therapeutic kind of um 
business, uh soos rigting (like direction) um knowing… also going through something 
that (ends) 
 
 
Interview One: Part Two 
Participant One (P1) 
Interviewer (JB) 
 
P1: OK should I start from? Um, so … sorry, sorry. Should I start from the beginning 
or did you…?  Um yes, and then I… school and then I … discover and then I’d sit 
and  I... something that helped me reflecting on what I would want to have one day 
and what I would want to do for a living and what kind of family… I want to be 
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learning from my parents’ mistakes and learning from… I don’t know if (idaudible)… 
but learning from… from my environment what I… what I wanted to keep one day 
when I am an adult, what I would want for my life and what I would want to change in 
my life having my work be part of what I enjoy where I learnt from my parents where 
their work is something and their life is something else, that I want it to be something 
that’s part of me and what I enjoy doing and stuff, and um something that will help 
facilitate late adolescents to discovering if um… helping them to… to be conscious 
about what is going on. I think we often go through life not being conscious about 
how I feel about something happening and how I feel about why this excites me and 
why.. so that definitely… that what helped me discovered being conscious about 
what is going on around me… but ja… literally I’ll see my path… 
 
JB: And how would you be conscious, how would that help? What would you do to 
be conscious? 
 
P1: Um joe, I think my circumstance kind of force me to be conscious, knowing that I 
wanted... like with my mom… with what happened with my mom, I wanted, I decided 
that I wanted to learn something from it and I didn’t want something happening 
without just… to be something happening. I wanted it to have purpose that like kind 
of to have that effect I had to be conscious about it while happening so I don’t… I 
think… I don’t know how, sorry, I don’t know how I’m going to help someone.. to 
maybe tell, obviously telling them if you are conscious you will be able to learn that 
there’ll be something that will be working out for you ?? (inaudible) like this is the 
benefit of being conscious about what’s going on around you. 
 
JB: Would there be any other way you would describe conscious? 
 
P1: Aware? (Laughter) Sorry, I don’t… 
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JB:  No no no no… I’m just wanting to know what you would say. 
 
P1: Ja, just being aware and trying to learn from what’s happening around you and 
ja, being conscious of what’s happening inside you when you experience it and stuff 
and enjoy… 
 
JB:  And then, how would you facilitate someone to design or to create, to innovate? 
What do you think would be helpful? 
 
P1: I think it’s… well… from…ja, I think of you have that dream there (mumble) you 
know where you want to go and what do you want to do, um, it… they would 
want….joe… I don’t know how you facilitate that? Soos name that you want to go 
somewhere, obviously… well, that was something my dad probably said like… well, 
he said that to me lot of times, is OK, but you want to study social work, how’re you 
going to do that? Are you going to study hard and get a bursary and do that? Are you 
going to…How are you going to do that and… within what I’m studying… part of, 
obviously a lot of our courses is how are you going to help your client dream of a 
new future? So that was something through my course that other people are 
probably not gonna have. That is something that helped me dream, so it was literally 
part of my course saying: create a smart goal… how’re you going… is it, is it 
sustainable, is it realistic, is it time bound? Like that’s… that it was like part of my 
curriculum, so that… that helped me to design because I knew that is kind of the 
steps laid out: how to design, where you want to go, how… how am I going to get 
there? Ok, I want to be in a leadership position hopefully in my hostel, so I started… 
when first year committee was there, I did first year committee. When… when they 
said we can stand for mentorship, I stood for mentorship. When… I don’t know… it’s 
practical, small stuff that I felt… 
 
 JB:  And the leadership part, how would that facilitate in the design? 
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P1: Please explain more… I’m sorry 
 
 JB: If you are going… if you are saying you want to design, or you’re trying to 
design that, you’re saying your, um… your dad helped you just to create the picture 
of constructing, so you decided you would go and study and then your studies are 
helping you figure out how to do it. And then you indicated that you joined a group so 
you have a goal of designing want… how will being part of a leadership at university 
help you design…? 
 
P1: Oh, OK, I understand, OK … Um it helped a lot with the designing um 
because… there was something of… OK now I have this picture of… in terms of my 
leadership where I want to take the first years… what I want for them and how I’m 
going to get there. So I need to plan this… this small stuff out of how we’re going to 
get there and how I’m working with the… working with the other mentors 
that…’cause I’m head-mentor, so the rest of the mentors… I have to lead the rest of 
the mentors… learning people skills and learning how to… and how to work with 
them and how… how do you motivate people to get somewhere. So I think it’s small 
skills that I’m learning now with… that I’m definitely going to use later on and it 
helped me designing knowing that OK this is the… the end goal, this is not so fun 
sometimes and it’s… it’s… it’s straining and it’s knowing that I have to manage my 
time and stuff I’m… it’s the small things that I’m working on to get to the bigger things 
so I think it helped me with the design knowing that it’s gonna take time and it’s 
gonna be a process. I’m not going to walk into hostel and be prime. If I want to be I 
have to start small and work on the small things and learn from that. I’ve learned a 
lot of… in terms of leadership skills through the… so that helped me to design 
knowing that it’s a process. 
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 JB: So what will be, when you’re at the end of it, how would you help someone to 
facilitate that they know they’re there, that this is what they wanna accomplish, this is 
what will actually be done.  
 
P1: OK 
 
JB:  So, how do you… how do you help someone to actually live that out, to get 
done their life purpose? 
 
P1: OK. I don’t know how I’m gonna… uh I have an idea. Um… what we… what we 
did as part of our social work um curriculum was… one of the things is: We tell the 
client, so when you wake up one day um and you’re living your dream, what would it 
look like? Um so that was something that our practical, OK, if I wake up and I am 
living this purpose that I… what… what will my daily stuff look like when I’m living 
that (inaudible) telling someone that dreaming (inaudible, mumble)… but like saying 
OK if you wake up… up and you’re living…. your… your dream, what are you going 
to do day to day? Um so facilitating that is… ag joe… I had to have a picture for 
myself as this is what I want to do, so when I’m there one day saying: Am I being this 
family that I want to be, am I being the social worker in the community that I want to 
be… joe, I don’t uh…ja, am I… um… so, evaluating myself saying: This is what I’ve 
dreamed of, am I following the steps, what am I doing that’s diverging from the 
dream I had originally and is that OK with me or do I want to go back to the original 
dream and what I want to change to get there? Sjoe, dis rêrig moeilik. I don’t know… 
 
JB:  Just the delivery… what is, how does it… (mumble). What’s your story? 
 
P1: (Laughing) Ja, sjoe, I… I actually don’t know the delivery part yet ‘cause I… I 
think in… in one term I’m... I’m living one part of the delivering already in… in terms 
of that I really feel I’m in a leadership position in the… in the hostel that I… that was 
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one of the things that I wanted to do in terms of my purpose where I felt I want to 
have an influence in the… in the place where I’m in, saying that one day if I want to 
have influence in the community I’m in I’m already have an influence in the 
community that I’m in now, which is my hostel, Um and that is something that I… 
joe… (mumble) 
 
JB:  So if you’re gonna help someone to figure out that they’ve gotten there, that 
they have now discovered and dreamed and they have designed it and now they’re 
actually doing it, how do you help someone to know they’re at the doing part, they’re 
actually living it out, they’re actually delivering. How would you help someone to 
figure that out? 
 
P1: Sjoe… well, jis I don’t know how you figure that out, you just (laughing)… I don’t 
know, I felt OK now I am in the… one of the leadership positions that I want to be 
and um… so I’ve, I’ve reached this part and now I have to start living what I’ve been 
dreaming, um so I don’t know how… I’m going… obviously one day when I feel I’m… 
I’m… I’m married, I’m going to say is my marriage God-honouring, is my family God-
honouring, is… ja… soos is my social work… am I trying to… to help as many 
people in that community that I possibly can, am I having an open… is the people 
actually… are the people actually coming to my house and being… 
 
 JB: So asking yourself questions if you’re dealing with the things…. 
 
P1: Ja, ja… I think… I think that? I don’t know? (Laughing) 
 
JB:  Good. Is there anything else you’d like to share? 
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P1: I think… uh… no but that’s just a (inaudible) that’s just a…. like I just feel having 
grace with yourself when you don’t know where you’re purpose is and knowing that 
it’s OK, and how we just…. you’re getting there and you just keep on looking and 
discovering and knowing what’s going on in yourself and being content in…. that was 
a big thing for me being content an’ I’m not going to be a doctor, I… this is what my 
talents are and this is how I’m going to live them out, so I think… I dunno, it just 
knowing yourself and being content with who you are and searching who you are 
and finding you… that’s the… where the Jesus-part comes in again – having your 
identity in Christ and how’s… how’s that influencing what having your own identity 
knowing who you are… that was definitely the thing that … knowing that I have a 
strength for this and then dreaming from here was amazing, so I think… and just 
having grace… not dreaming… 
 
JB:  Tell me more about the grace… 
 
P1: Ja, I really… jis, dis moeilik. Ek… soos having grace with… with not being 
something that someone else might expect of… soos, not… even if… like in my 
instance, my marks were… were really good and I would have been able to go and 
study…uh except medicine because that’s ridiculous, but anything else and my 
parents were like “but you’re wasting you talents” and… but knowing you are wise 
and knowing that this was… this was my passion and this is what I want to do… um 
help me to say but OK that’s cool dreams and it’s awesome that I can be a CA, but 
that’s not what I want to be. Um so I think having grace with yourself and knowing 
that this is who I am regardless of what other people are expecting or what society is 
saying, or… um… ai… ja… and just knowing there was… there were, there were 
obviously parts this year, ag, last year as well where I was like am I still  studying the 
right thing and am I still doing the right thing and just knowing that OK if I’m not like 
um like it’s OK, like you are discovering yourself and you are… it’s just having grace 
knowing that you’ll learn from and learning from experience is knowing that this is 
(inaudible) and knowing that OK but it’s OK like the way that I got where I am today 
is learning from experiences learn from… from where you’re at and where… what 
you’re experiencing and what you’re feeling and… jis, I don’t know… ja… 
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JB:  Anything else? 
 
P1: Ah… I dunno… I just… ja… I just really feel (laughing) everyone should just… ja, 
just… ja, I think just the grace thing and… ja, I think that’s all. I don’t know if I can 
think of anything else though… 
 
JB:  Thank you.  
 
P1: You’re welcome (laughing). I don’t know… I hope that I kind of answered…. 
 
End 
 
 
 
 
 
 
 
 
 
 
 
 147 
APPENDIX 5: LETTER FROM THE EDITOR 
 
 
